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gt (M&E)AE el F Agoa gl AlEd 425 WSo|E/E o)t

= oA A8 HAE FE “AlEg”
[e]

=
Ade gutdesty Ae
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A7HELY FHS FEAVHIL Ao, o2k Aztolsle utereidA] TS Uuk
ol g MEdHE2 B8 A (F) Aojr e Helatz grgdgel st Gdoa m
2] 71532 (A7) A 7N (Christian or Biblical practice)©l] e AAIE A Fdls =3
# Asjg "3 9k do?
In. & £

1. 2lZHE — Personality Theory

Jaarsma®] F&ol &L 19 QT ZZ 9ol WAHI Yok 2o AT Auk 4
2ol o]B& wlE o Z 3 personality theory®t 7|5 A Q7tEo] REH o] Ry

=

al

self and person)&] RE
°le, E(souDe ojm 3}

A

4, Jaarsma® <1ZFEAE pneuma(H) 9t psyche(E)9 soma(H)E TFAHAE EU3
FOEA ZIER AT HAEHY FEHE (trichotomy) & EAHOE QHE

AT} Jaarsmaol] ©13t¥ & & (breath)2 9w sl @0l pneumat 217EAFo}(the

dd e Az+= F 4 (the self-conscious center of all experience)

= ¥ o] psyche® AliL(thinking), %74 (feeling), <11 (willing),

“F(perceiving) 52 212 783 7)% (mental processes and functions) 1™, soma=

D

3 Haw Az shtoln

Corneliuss Jaarams¥ 7|59 New JerseyFol Aol 158w w32 H= Slippery Rock &%t gt
€ LRG3 Wheaton el Fm5He A 19489 o Fo|=(M A7 7A) Calvinth 2]
EEEFaFAL GYgetgct

-84, “Cornelius Jaarsmadl ¢l o]x ] &< o) ZIEE) AN =Y A oA, FAAdREHAT
1981, p. 93— 110. Jaarsma®] ©)81¥ A=¥E 29 Human Development. Learning and Teaching®l Z
YEHG 9l wh o]l& 1 BA| “A Christian Approach to Educational Psychology” 7} AlAFSHE A& 3L
FAE G AEAS A —-DNAYA AP et o2 Ao A o Eeokol dojA F



AA el F=oF JHE guldte FFrA, 7S olE 84 E ‘] F1Hez TS
A<l (whole person) O]B}— S}, Jaarsmat©™ ©] & ool I1YE
Jaarsma, 1961, p. 43.)

F4e 9L pneumad] F9E e o2 Xy P fo2 oz HAPAEL <
Tl Al A& B3t HS*'C’Z‘}:% F¥ Z-&0] psychedt somacl)Z 7 A48 FAstE uf

o] pneuma®] FE2 AZNA AFEE RA3lE o (life-giving spirit) 22 I A H71A
o HZ:ET, T dte] A7k A2 o (spirit, pneuma) 2] A olth &2 Al (psycheic or soul
life) & A Fx9 7152 S(soma)d] F9L velde e o <o & FH9
BAAE 4dASA FEIA e EvF A ARDoE BEFHL e v ole A &
Hel PEol oAl AAF 283 SH3(E83F)Z2 (mental and physical activity)
o] o] o FE& AT A, ALRVIA Y AAF ASEERS doeve A
Sl g Al = g & g —peychic activity) o] vk 7 2B R gk o A1 7A e 2}
£ (&A) —~ &8 8 F8—physical activity) ©]1k? 2] HAENA] o]H g FAAH LT S
H Zg-o] FE ol o] YERdT AEL ¥ E XotEEo] HAZE AFEI olE
A2l — 4 2] & (psychic activity) ©] o}EF oz =72 of JelUtEs ZojXwt ol BF S =
e AL ¥l olygl <13tA}ol(the person, the Dolth 559 H4e Aopdgs
ole] g% HAUAL A=z dojute AEF FTL-L Aol dolx el & (soma)e] A
Hdolg, o] F8E olFoZ e AL E(soul, psyche)] AYolg, o] EFL Ao}
Ao 2 1% #4alg ol F o & 743 AL 9 (pneuma, spirit) &) X9l o] T}, Pneuma}t
psyche®} somaw FAJNLEA L] 713 B A0S 43 24800, Z8HAx
A7Z+E St §7138 FYAE BHIL 1A AL B 1 BHEE ol AL
% (pneuma, spirit) ©1th. AZFe] A 2 A9} RE PF& Fe] ZHo|th AlnLE 99
Mol 8L dasit Jv A RFAE ¥t ofyE Axtxtololt), oWt Atk
A, 483 7175 (mental, psychic function)©] ofth. 1zte] AlAlg, FF FHe <
tA}ol2F5L Jaarsmas o] A TkT)

Cerebral activity is necessary for thinking. But the cerebrum is not the thinker,
Ithink . No-thoughts are mental, psychic functions. The person is the thinker. The
center of activity, whether it be tasting or thinking, is the I or self.(Ibid., p. 42.)

ageke QAo A 2E FFol EAQ Aol(the I or sel)E o2 A “shugdel
42l Folok 2 FA-4AEH, A9H, RE VT 49ele, ‘317{}94 Ao ntzm g
o] AFolt}”(Ibid.) B3 Jaarsmat A ighc)

Jaarsma®] 23t AitAoles FEE £ ot BT £ e FR o= ~
225 Yt Aote T2 Ad dojxe 4delFdoz e 89 Ao e
AR e g vebdth (... the self manifests itself in two distinguishable but not sepa
rable ways. It manifests itself psychically, in the soul life, and psysiologically, in the life
of body.”)(Ibid, p. 23) °J& A9 E53F F =L Ad A A= 248 5 Q=
shite] A A personality® 3o 1t} Jaarsmacl 213} personality® 7H<12] pne-
uma$} psyche®t somagd 2 Foll WAL Y3 23 53 7Ude] Gdd doA] AL
AHoz RUFE A2l TEAA HAdolabid, p. 50.), “Personality? THE A}HE
el FAGA ALE BASE LR EA4Ee AP A It (Personality is that uni-
que group of characteristics which describes the individual in relation to other people.)
174 personality® T3 3+ ©]E pneumal(spirit) ¢ psyche(soul) ¢+ soma(body)
E Y i ol = EALY 2AERA olES A2 TEEHE AEoIWA, BA 4
3libe]l H<l(whole person)< FAIT W& TFH e #7178 =LA (organic
whole and unity) 1 Z o]t} AFiL8}(thinking), =7] I (feeling), & X & A3 (willing),
A Z} (perceiving) 3t= 52 A4, AgAQ V152 THHE psyche(sou) 7Rl o
gt Sol3 AA, YA 7z Vv E TEH= somalbody) W L8 3L psyche$t soma
E Ad 27k(person) ] A A} 7]%" ZdF oz o5 473, BA 3 pne-
uma(spirit) & WEHst L AEF o8 BEIo gAY BHI EAENT FYEHLS X
Ui g+ personality™= Shute] S 7HL§ olvt #EH gl ot A HAH
A Aol Rg3tn FEHE TAH EAFFAH)L, JoprtMe Aoz 7o)

AEgd
)L

P}

m J“

;oosgr
r\r O{ﬂm

ol Zt gHoA FYste FAFA Aolet, ol2lg oJnjo| A Jaarsma:™
personalityE whole-person-in-life (Zro}9} whole-person-in-action(3 £38}+= 2
ez FAgsta lvh(ibid, p. 50.)

2] % Jaarsma”} personality theory2] 7ol oA 1] o] Al nwZolzti J
= 55 EG9d e dgd Aste] dutd Ao AFREL Y ANY 2
oA olgtE w9 ThE YIS FHIL YSS UAY F gl ol FUR
AZEe] personality® TFH3hE HAAA sty Agaets @7 thadel psychest
soma®] A4, A7, A#HFH IFHE g} pneumalspirit) 8+ st A3 17k o
HAFF 74A =28 Fuistn dE FolA HE3] =z Yt o]# g 2o e
A 2184 personality theory=lil 3l @3l 7|eez &7 A& BdH Tt
HA Y FH7AE TEA7IEE sty 39 ARE JMEdsE g IR FH Fot
7F Vet AX R vl g, 383 FdoA =92 £ 9 o (pneuma, spirit) & EA=
A28 #Ade] thdel personality theoryel ZFAIA thEo =M &2 A A4 (iden-
tity of disciplines)o] gt £:8o] HWI3A EFPYi 3l ¥|AE FEIof & AXE
WA glgo] AFdolth

Jaarsma®] personality theoryoll Al psyche®} somat ¢17te] EH o = g 1 437

do

3) Personality®] ¥utAdo] e HE4, “Personalityd 227 A =23 A5, p. 41—6
7& FnY A



29 H5H LFFIH (positive forward impetus) o] B e §71A 9 g ==
(indigenous motivation of the organism) (Ibid., p. 75.)°] &J8iA] AT 45 2831w A
87 22 AY e AL-e web(along the lines of its growth and developmental pote-
ntial) (Ibid.) 3t1}9] personality2 @A H o] 7} Heolth ta] @3l personalitys &
AH ad3% &737 999 953 45H8e B4 €45E Aotk 2wy o)A
T AE tE AL Jaarsmat PTG FA A 39 299 spiritE 2UbEtm 9
W ol Zt o] personality® 49 M AR 990z B3 otE Aldoln), 4] ¢
sl 21zt (personality)2 #23 223 #7359 a9l FuFRLd 9 FAHoAIE
(being formed) 3FA¥F 3 Aol 2228 FA8 7%= 8H(the I—the self or spirit
—formes himself). Jaarsma®l SUoIA spirit® dH Y S XU Ao} <7 (the
self or the D &A1 AHZA BHd2A AztlA AL Fdstn I B ojzr g
74 2 (psyche, souD®, &) (soma, body)d 2UE5L FAEL EASA o5&
FTEAA Aoz F3E Ao EAA dAe 2 Aot Jaarsma: 39lo] H F
Si8re] HorneZ 9 th# 22 #L 1gstdA] R JAe Rws =3 9ok
“In part we are born, in part we are made, and in part we make ourselves” (Ibid., p.
77). A7IA A RELS G AETH §4L 2D S REL 83747 @A
oA BEE AT 5 A FIHHQA dezZA Alete]l gl Aol (the self) T
I EYAE HA53 g9 E Az Q).

Jaarsma< personality®] 715 A2 & (physiological) €3 2 43 (emotional) X+,
AL (sociaD A 2 A A (intellectua) AH1 &) ) Qo =z At o5 zty] W)
g RoEAE dAY friFder E3dE ddr)soz FLe O o]lE SEA
< 2 Eo] A¥T 38T 28 I AAE ASEE) e
T dFHe 2 vEUes AEad Zdolth 2y or)dEe &

3 (intellectuaD ¢} ©]o] W3 &7 ¢ (emotional) & ThE A& E 9] &
o] (socia) & personalitye] ¥l 7ol §7IH o2 B L=
HE Bd3 £43 71%S AU 9 personalityg] Q17He shibdel 3%

1 3td e 583 AEE ez 9

He ol MExFH U 3} ZEy »E
= 227t B (spirit) ©1 7] w &E o] }.(Ibid., p. 43.)
192 27 A Age F Ado] 2y
9 shvbd el Badeler gt guksid =E Mz
Bl %ol Q17be A AFEA 27 Xd FA)
7] = o} ®E3E Q17Eo) Adye = &)
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Jaarsmael] ¢]8tHA shde] e u ol Azt AA ) F o]
AT $cH(The image of God... is of the very essence of man. It is infused in the to-
tality of man.) (Ibid, p. 48.) UATtE e o=z By I A EA shrigde &
Aol A3 AT A2E BE Jaarsma?l ol#1F AL Q17+ wFLo)1} ¢ (mind, heart
or spiriE 3hbde] & Ao AFALE HE Calvinolvh Dooyeweerd?] 23} (J. Calvin,
1967, Vol. I, p. 188 H. Dooyeweerd, 1972, p. 18708 Aoldg o A=A 3l=

o
o
N a o
o b
oy 12k ol
LB,
o € E
‘
w2
€ fo
2y o

Bt el Pl QIzke] EAA £38 Jaarsmat 119 SRACIA FETh AL
Zrol A vHE ZFAE FolA FRF 7IXo] @3 KAV olUE Btz EmE
AL W3l Tl Jaarsma® T o] wIkT),

(e o

The Scriptures do not present man as an organism who attains to religious va-
fues among other values of life. “Religious” describes his very being.(C. Jaarsma,
1961, p. 48

Jaarsmao] €181 Azre] BN £4& FASE TRE AN P Aoud
< 948 WA shE H3el FHole A AL UHuE ReA ATe] Wed &
3 Suhge g Wert ohig Azke A5 e

Lok & Hrh e Age] s
HIAPoZ FIAA T FAE(
AEgAEF 71510 FoAEe] 2HFP K] Jaarsmas 1o QAITEL Y WAL
EdE g Fadd fgAsA AT, 28xn shide] 84L& Ad o
2F AEQ QI 223 £43 V%S ' ¥4 (rationality) & =54 (morality)
3 AF3]/d (sociality) Z+ 712 3F4=d (aesthetic sensibility) @ & (freedom) ¢ 2 < (respo-
nsibility) o1 2t3 3t 6709 FHA dHdth FanE AMS Ao QoA J5E Ho
Aol AA Nz SEAA F5 Holrld Abe o] TRALE <3 AREA Y BE &
Aat Zlsoleta ¥ 4 U= A9 67 Il dx AL A3 m¥En ddse
FAYE StHEAZ B8 B gle A (bid, p. 66—68)0]g T} ®muk oz} &
el 348 Ad S23 A4E0249 A7ke A A= (prophet) & A A (priest) 3 <
(king) &} A< (office) & AV °|F $Pote At BAEREE) T2 Jaarsmas A
Ao RIZEE T 52 AHAo R /X 53AA AMS] 7 9lvh.(bid., p. 68— 69.)

2

1. I]e 23
¥ 28 2] personality theory9t 71 E® (NS H Izt o] HEH Jaarsmad] AT 2
o Kol FHUA Tl FAE A B AMHT Qi 2E Py
ofmle] gleix e W&g A& Mol A& 7t H4o)l 2 (“Education is a process
in which the whole person proceeds from immaturity to maturity.”) (Ibid., p. 58.) ¢z
ol 4HZ 2228 FA3lt P (“Education is the process by which a person is fo-
rmed and forms himself according to the truth.”) (Ibid., p. 73.)°]& AHejdct 1=
W& 2" 2 personality formation® I& oz B},

el 23t personality8 4, F ESL FrkA AdolA FHEGI o o sgE
obEol Bty WdAde 27 2 EHola, U8 e R orRho= s
AR = FAgge SHolrh

Jaarsmadl] 213t Fote EAA FAH SAF g0 Joz 38 578 2¢
A<l <dzt(person) o] ATt personality®] IS A YoM olFe AL BHEA @

)



A @3 7] WEelet fohY a8 st A ALE A oulo A AAoA Aelo =]
BALS FAFE FHELS E53ta 22AA ABAI =R ow b= (must
become personality) 3L Jaarsmat Z¥t}h. (Ibid, p. 48) 2o 28t <k 87 e 2
7 AV gl AEES TU8 AolE AP E ASH 3 olaEe gUzs
TS Tk Fh(Ibid, p. 65).7 L& o]# g Aoladde AER FAHS I E(de
velopmental urge) ©12} FEt}.(Ibid, pp. 71f, 83, 95f 118, 172) RE olEe U= =%
ola Aol A= F%1¥ (the inner drive or positive forward impetus to maturity)
(Ibid,, p. 1720 ©] FEEF] Adx D@o= 1o YA, 9& A3t S Este] 1
T S22 28 oh(bid, p. 96) Jaarsmaol 95HH oj@§ W@z Ze YEzel
Rezx &7 98 dojxE o] ofn gt “9ztelgdts Axne AEA Y aLH
& TH(EEFT ) BAE personality® ¥ o] x| A" (By virtue of being a person, the
indigenous motivation of human being is to become a formed personality.) (Ibid., p. 73.)
olg} gtk

T2y “PAE personalityE o] %)= A”(to become a formed personality) o] 2}1L &}
= & 25 HE(developmental goaDE ®ge] HZEEH (final goal)s o}ut) o]+=, Jaar-
sma®ll 3%, g A (transitionaD) ¢l A2 G747t kA7 ¥ L7 (felt need)
€ FTENFoEN FFAHE FREA, e &7 2E25W g2 A2e 277
B ol& 5 33, ojolA] X TE M2e 877 B4ste old oet =0 o] Fo]
AL de, F 79 LAY £F0] A%Ho HFET 2 o] 8 (transi) 3] St ]
A Ro|t}. Jaarsma® ©lEl S WYERE “2 Do) B 1 FIH A= oliie
A&gH Q=

—_—

723 -2t (Developmental goals are directional process goals that di-
rect the process of development to its consummation) (Ibid., p. 85.) Jaarsma®] <&l
UZE2] ST personalityd o2 olm: #89] =9 (the source of personality) ©] &,
S (felt needs)oll 915 H%¢E e MAox st 1 Wake F77 ska, Al
WEFEFTE SEEL FEAM 2N A9 n Soh.(Ibid, p. 86) ol =LA A 23
He e 333 E¥e 227 &4 A7 person) S b el HArel oz (pe-
rsonality) 2 B33t HolZA Jaarsmas A ZEch.(Ibid, p. 85) ol&d F=H 9l ww
=iE= Ji]le] JFe wet vlzA S9stm o Suhe e =99 oA (indepen-
dent pesonality) 2 FHFoZH HEAHE v “RE My FxAolAla olwj x| sl
o] AANQ 2E]2=%rt vk R @ o]t} (Christ is the truth, the personal revelation of the
Father, the author of all truth.) (Ibid, p. 72.) 285l I ZFAEZ ol o] =
AHE obs Zolzha dAStL(bid), o] Felo] Yzete ngsom wolzals uf
2] wet personality] EE o] ZA slhuigde Foz A Bhildol oA ®
A AR A AAEH Fo] A7EA Z 2 (three fold office) & BFEA] $28 sk perso-
nality2 HA& FA3E o) Aold@ oz Ao el TFH 25 (Ihid) o] &b Wt}

2E[ste] ARle] AEAA LEFER 12 98 ALY SLEHS w1 e
FeFgo] dAHM, AT WFolP o] BY FE] wekjoA] a3 o] g3}
o 2] EXE FFHe F&olTL Jaarsma: o2 A 2T} “Education works

4) C. Jaarsma, 1961, p. 58. “At birth he is a person, an organic unity of the spirit in the psychoso-
matic. But he has not yet expressed himself in the various dimendsions of personality.”
5) Ibid, p. 65. “The organism is endowed with an impetus to mobilize its resources and put them to
use. It has what has been referred to as a self-actualizing principle....”

on the basis of: the developmental urge ‘and-in line with it to achieve the developmen
tal goal.”) (Ibid, p. 73.)
olEie AFA FAA(CLLEEE)L YEIH HozAy

N

This positive forward impe-
tus is purposeful, teleological) (Ibid., p. 71.) Z Add o] A Fsls BEHE =jolas
olth, “Rpopd @2 I AAV TEFFY sFF AdwrEQ 2 E(Selffulfillment is itself
the most general goal of the developmental urge.) (Ibid., p. 72) 23 Jaarsmaa:s vh-S-3t
Zo] TETh

In relation to the developmental urge inherent in the person, and developmental
goal prescribed for the person, the developmental task is set up in behalf of that
person. Education works on the basis of the developmental urge and in line with
it to achieve the developmental goal.(Ibid., p. 73.)

Mo =32 dEETE 19 207 (personality) o] 3 el Fgo =
EE€ LIRS FA4HE AUy, olHolor 2§
3 o]} (Ibid, p. 172—173.)

el AALEE B3 A5F FAH] AopAdozw A
H personality®2 A HO 7t A E B 227 JFe R HBE Jaarsmad #
FolEole BHIFAY TR EE AT F g S EAgo) WEsE ge
< 52 ¥ A5H dEEEE udy
= o

£ d(epirid FLAST Y=

The spirit as a life principle impels the organic whole to maturity.(Ibid., p. 72.)

God endows the I, or spirit, with a potential for self-development according to the call.
.. In His inscrutable wisdom He equips the spirit with a psycho-somatic structure of co-
rresponding potential.(Ibid., p. 80.)

T2 Jaarsma’l QAL =24 oAl 17t 2l
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de FAZH & 5 & Aotk o2l g Jaarsmae] A
HefAE De Graaf(A)9] wisto] & Al 3 9Uth De Graafrb A3
Graaf, 1968, p. 105) Jaarsma® LSAMFOE KL ZAFRo g 9dgke X
o] Aold@ o2 HE Froebelo| Ut Rousseau ¢l A-S#T 283 o]o] 37 oA
ME DeweyH Q] T &HBFHS FAMIo] &&=o] 9l vl ol 27} Calvinist2A A
H A oM 259 EAE =sEAE a7k dn Y mFolga st Sold
3 FEd o oW wF Attty gubAQl QA Wolux ZIPSL
B RodFE Fdolg & 5 g Aok
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22|} Jaarsma®] TSPl Froebelo] Lt Rosseau® Sl bl 7)) ura 2 (natural unfoldm-

ent theory) & THE FHo] gl #o3tx gow =Tl IR IR *27h

AARYE vk ASH PLEF FHY AotAWo DT s AFAA DAY ARaF

A @& BdE AT 29 AW PF@IDHA AU ARz ZHe @y
e Bt o 22 589 Jee BASE E shie] e gged S
o 3o olE @ YFe The e Te) wo) @ mgHol g

X
L

Though he (the child) may give early indication of future development, it is la-
rgely through education that child’s personality is formed.(Jaarsma, 1961, p. 58.)

2 ASEHSE AL oFFS 45T AAAT FSoE B Lo Fs
A FaRPoleT: st F £Ee FHo] g olDA wa

Education, then, is the process by which we bring up a child to maturity as a
whole-person-in-life. There are two phases to this process. On the one hand we
have the bring-up process s on the other we have the developmental process. The
former is the responsibility of the educator ; the latter is the responsibility of the
child... Both are involved in “the way of his going.” (C. Jaarsma, 1953. p. 3120

B4AH, AA = (psycho-somatic) A 24T §7]12 EdA el Mole] FEH 2 (well-
integrated) A= 31 (well-regulated and well-ordered) & ¥ 7%l (well-balanced) persona-
litye] §4& B2 st ASA WES 4= gl A4UF gaQhos Jaarsma® IA}
of 9% o7z RE AL ol%e YAz BE vEg= G e
o 2AHE 2% olEAE AN G 2 (God-ordained) 173 (per-
sonality) A& x}<14 (the nature, developmental urge) ] A3 ojo] we}(the way of
his going, & 22:6) UF FAH FFe AAPAT) Jaarsma= ]Ei?ﬂ AAFA e w
2 23 ABAR JMesittn Bk o4 o8| e e n € YxEEIAE
S FEL dtn o guslE ER KMo YT & 9}7] Folg g},
2t WEe Ve S YE RS oF A Wole, Agkwre] A BE 4 Qo4
g 4 2Uth(.... only man can be wise and understandmg.) (Ibid,, p. 31303 &}, 1g)
o] obge AHe A8 H5T A9 Ax2 F8= S YA child can be brought
up to mature manhood or womanhood.) (Ibid.)3r &+t}. k

==

2. 2. ¥ 7=
2 Az thEk olig =8y 1544 (educability) ] =7& F91Q17? Jaarsmas
AR g Fo g 213 H 84 ]’ﬁﬁr 59 o F(capacity) & o159 KIS 2A=Z o
_]

= AEE UHNHUNE OB Am masbeAd RAH 8ds e ge.o )4
2 5 (knowledge — getting) & 2 %-‘—‘r AtElsle] HE =2 o] FoiX e Ko ojA A W
BE ClFII H W] £ 5 Y& o}Fe) HHo] m1o MEFEAY 20
6) C. Jaarsma, 1953, p. 314. “Knowledge-getting, adjustment, and socialization are all involved in the

child”s education and in a degree define his educability. But they neither individually nor collecti-
vely or compositely tell us the nature of educability.”

2 JAFFAANE Jaarsmat AL BEH 2Ue AN HotE xpolg Ao

A 2e Al gAe olgA wEm

lity to make changes within and to meet changes without ...

AT “The child’s educability consists in his abi-
Not change, but the iden-

tity of the I is basic in educability.” (Ibid., p. 314.) &]7] Aol Aol Qe 43

< AHEE JA AV ol g &

oA Mz_oi}\—]g] e ZuA B A o) A TFAEE A

oz, mETHs P 2AZ AolYA el John B AL wgTleAolY A4 GS

v Hgoju} ArEEke) e

& e FBA, A8 BAAY} ol 20 =2

d

ol 29 BEH(EFRAAA 2 F dota st RS onsE Aot}

Jaarsmas= “What do we mean when we say that a child can be educated ? e ¢
e 2o o E7AQd TE(FERM)E 2] “What does educability not mean ? 79} g =
A HAELR upFo] 227 A|ZIsta oo tE] Al RF P gHe S5 ngo o
el A HAe 23 obE e dxtAele] §713 Tz (organic constitutional relation-
ship of the human person) ] WMIE <oz F QI o1% =3 2= WIs gAY

ow, 2w

BEAE FIF EAYU b FEFE WAL FE, Fo] Su

AzbAfore] gl WstE Yo

4 s

o2 FPETUbid, p. 315). o=

CE !

2 2= 7H(Sola fide), 22 &3] 2¥(Sola gratia) 7F5 3} Jaarsma® AAsHch, 1w
Soll ol olFe] AAe] FAETGD A 2o BDIEA ] BH 559 BA(a stage
of passivity) 7} & m3tE o] obdg we| WA Jaarsmas o}Fo] A: mAle] A}
AUz JEHE F58 EAAY, quHFT B Bold o FENYE 2AHE 24
7b obd & o3t Zo] 943 Th “The child is not a docile object pliable to any mold
to which we desire him to conform.” (Ibid.) ©}&-& olri} o}% 7] Z7|dE iR
44, A F (psycho-somatic) € 2 FojaHom THE7 s} SHARE =ERxo o
3 olE AFololt} (.... the child is an active I from the very beginning, though in in-
fancy and early childhood largely unconsciously in the psycho-somatic.)

T ste] ol &nl i (AT — docility) ©) FAolg dAe B3dIA gAY
7o £33 A &L olFo] EAAY X9 Zﬂ"]@r(What some call docility and passivity
is actually the activity of an undifferentiated or little differentiated unity of his person.)
(Ibid)

= ok aAAl M FARAE HHT 4 vk ukshd ol: FzFolal Fu)
‘é‘%’fol g2 Als g goelr] w o),
2 FE oule] ol olE e WK Agolek FAUAT oo thsl Jaarsma

o] A =gt} “Educability means that we can build structure in the life of the ch-
T (Obid). I, o37) “olFe] A <o F2E 2AY £ JUHS mAlY} olme
/H%EL T 17 (can structure the child) TF-&tHE ol% < WHAAS =38 4 9o}

o] ot} o] W, Jaarsmao] o &, olEo B FolF Al WHAM A Tz
Z8E F UAEE HEde 19 A I8HE R (We work with the child in-life that
he may build structure in himself) 2 2W &t Roe 2 A o] Tz HojlA] Feagy ot
ERE L AFUAE —inception) T FHL XEsta AFYL 2= ok (It is in
the structure that this process has its inception, its sustaining strength, and its direct-
ion.”) (Ibid.) &8t} WAL o}5e] Ao WAAMA =4dte T2 29 e T
H7Z7F == ¥h(“the structure they build in the child’s life become more or less the
structure in which his personality is expressed.”) (Ibid., p. 316.), o5 9] <kSz 3} Wk

E fr

[ HJ



EHFE o] FEFAA FSBAE #X5HEA HEH personalityslE =& 7}
ojth” olg]dte] mAte] LB olbF e Ao AAA ZAHE JdAIAHY F=
e FE7}

=2 personality formations A2 d}= = Aol

2.3 WEe =

Jaarsma®l 2J3t¥ iHo] T2 obF e AFAF Y nYole, YF AL, A4
7@l He oF, dAF(RE ZAung gA &8 ¢ The educational structure
is an external, pre-existent form according to which he is conformed, or informed.” (Ibid.,
p. 3170018} 3}, o}l F-2 A, AA7 7] A (psycho-somatic organism)E4 = 9
AAIS] AAFE TEHegEe 274F Ao 71T = Aok dukshd olF o] YR
Z XE ¢ (vom Kinde aus = from within the child) A4 IZAHTF=Z9 Z=go] Brl5317]
H&Eojth FTiF EAY obF Aoldde & R Fgti A st g
I obFY AAFAEE A BFY FRE AAAAN 22 5 du $de 282290
A AEST Bz FAYANA -7“?5 ﬁ} FEAAT TeAHd TLdAHE FAs= 9F
A FHFE A8 FE B g F %ﬁ‘r o] FZ%=, Jaarsma] &jshdA,
A+ (love) & & & (faith) ’\£(obed1ence)°i Hol 9z obEl A XY Aztd
FHE RYHE 2R olF AT 4 SAFHoUAME X d#EH] slon Y
7 o]v (integral significance)E YERATH(Ibid, p. 289.) .

a2d g TR AYH WeH £F0D Foe JEESES? LAE obF
SHlsIA Wee B 5 YT Lol 2 w7 o3 FolA & gt AYe FUY

5351 dgo] shvide 289 MEZA aulaxgtdA Aze A J=e g
g ouidte Aol & w vl 28t B3 nAlE YgRE UL A &
o B AR ' olEolA AMRE &35 Ao F vk Awd wew
o] Fol ALK FE7F AAFSHE HhiE, Jaarsmadl 3MH, A= ;S 7}
ol BV Eg mEA £F3E Rl oI NER Y 5 3
o.? Jaarsma® “AFF O EZA ALES BEA e AL B (H 5:6)7

DS AASte n&e] FA lojx Y o] AR(AME, B, £F)e A5 ABAdTH

5

7) C. Jaarsma, 1953, p. 316. “We want to build in the child’s life that which Wlll coherently hold to-
gether the bring-up and developmental process by which he reaches maturity.”

8) C. Jaarsma, 1953, p. 318. “We as teachers can work with the child out of love as our motive, acco-
rding to faith, and in the way of obedience.”

Rl

olge F28 5 9 AT2A OV TAE FERAY A9 WRAA Aotz

o] H A (the structure that will direct him in his expression)$l AF%s} W3} xze] 7

22 24485 & & & Bolrh 23}3}@1 Jaarsmadl] 213l¥, LS sAdolT ofFLoE
stod g (AFEH Dg T £F9) o] FF oA FAE BEY F JESE 09 Yo F
RE THEEE 9]“]?1’3}.9’ o] T AAE FTAY 4 A 2
of wekA oFE& o] TEo H&3 o] M9 personalityE 2 ¥ (develop)dtA & Hol
&, ol2A HZL FAe Ad TRE NYXE ol olgdty ' AL AbEd
4% AFEE FUVIE Faogol 28 A ojATE Au £FL A4g A A9
Pg=Z A 2 FoltH™. ... he will then freely motivated by love, make faith the ch-
art of his life, and obedience the course of the whole personality.”) ©]2]38}e] AN} &
AE o] AN AL JHA He Aoth fEle AET UL £FY F=x
gt A wfF o] ALlE A EYEEA —commit himself to the truth) A1715Z  F ]

ot AAE FEY F UAEF gjor gk Ago] BS-3te ol Aolg: dAdE
o] Sdigt P& HALE FHolAN HAFHHTGIE Jaarsmas FAFHTH(*It is in the hands
of the teacher that this great task is accomplished.” (Ibid.) =&l4] TWALE olojr]olE
s Ab(peddler of ideas) = ot@, ¥l £7jo] X4g FYste A= olyn, ojwd
AAE Fo3t7] g8 Aol AFale dAFEAENIIE Ax ot ed males
FAJZE? O A Jgel 2], aaEla FEjekdAe] Bol(“He is a guide to and
in the truth” (Ibid, p. 319) 83 3 &}

=%

2. 4, 1lALe] Ris
2 AFol2A nAE e 4 FASF? Jaarsmay @AY A HL nESIZ
= 2

(inspire), 7FEA] 3 (instruct), F&3t= A (discipline) ol & o). ZALE Aol (a guide)

B2A ol e AL 1R 1Edle] O otFo g FodF 4 AFAL nFo 19 A
7 ¥ (his resources) ©] FEAZHQ FFd TUHEE 95 L ¥4 .(“He ene-

rgizes him (the child) in the unity of his personality to call upon his resources for pu-
rposeful action.” )Ibid.) TALE HIE 2§ EX(ends)oll E28tE o] HIFH oz In
=% o}$g mPalck @rh. wAe o 2EI ofEolA AZE FE TA(goals)o] I
E2 5718 Rosol S 12 sfelF oo =Y A ZAYHL AT ALeE
% st @k & @AE oF5sHe LTdck Bt o|Hsle olFe] Melo s =7
AHE 7HA 2 NEEEEDSA 2 9 ZAME 28 ZFE XA Gostruct) HE R olth(“As
the child in his whole person becomes active in a purposeful way, the teacher instructs
him”) (Ibid., p. 319.)

BALe] 7h2 42 B E AR (informing materiaD & 3] g4 oA A2 (personal commu-
nication) F2E2ZHA HPHL T o]FAAIE Fa FHYoE T e xHowm A
HE d& & UEE ARES ATT22H qPFog o]FJA7x )k FAe 7
$ WAME ZEtn gL E =vh T AL ol FEE v 1wy e 1
- (inspiration) ¢ 7}2 A (instruction) & 53] & F 222 A= (firmly direct him) T2
M 8RS A (discipline) $h. o 7] discipline©] & mAlo] 2]3 Wa s ZxEo] &

9 C. Jaarsma, 1953, p. 318. “Educability means, as we saw, that we can build structure in the life of
the child so that the child begins to express himself in this structure.”



Sgos SelF 19 Y] TAHES s 2

o
FHe RemA, WAY A g% SAPe] YAe weARe doiMel S o

‘

B4 AP F= F8A oItk olAT AP mate] AolEAY Fojzl A

AojAle ofF-o WEFFo g v E olse] &t FAEA FoW gtEE w9
E WAL ApolE A ot obF o] B0 th ¥ ol df 7t Ao H TAH ] WA F E(tyranny) £
HF &t (irrelevant) A °l”7] WFo]2t3 Jaarsma®s 1 ol FE 3 o).(Ibid, p. 338) Jaa-
rsmacl 93t o] AL Al MR AT EX MM TEE F URE BAHE Be=
Fohal gt H| A S olF 2 SHo EAEE BAE %, 19 FEAA) HAEE
YA FEFE 222 FAEL PAY 5 g, 25 O 58 T Rt} EAHS
FAE F e 3L AALL, 2F HLSREH g9 TEAFE of= Aol 183 e
Btlo] o]BA aFo EEE F AR ¢l e obFe FFE] dFFEo] ojE A

g olEo]

= 2
AEEHEAE <vh By ol g iAle gmr) vtdEdE vl obE e wE T
7t A (medium) = o188k
Jaarsma® # Al =o%, ,

(2R o] ogA olai"gE) Ao ](gmdance)\:')r 2718 A5, quksta AR}
3= o] wtE Aol r] i EolEt vl 2 o] guidance® A WE A I =S
Ao ste 2 F o4re] Z3Folrt ofyth AL oFF Y A deojAe] AL
= AXEY(".... it is the authoritative directive in the life of the child.”) (Ibid.)olZ}x
Jaarsma® ©ATTE I wAMY] FBelE o5 g AMEL ©F (new obedience) & ¥
3 Ao EX FEC...F9 g FAR F53EH (F 614 FakE)oA) ¥
F 5 =(follows from the second part of the covenant) Ho]&F 3}, ojejdt FALe] A
E OHEEE DU AR A FALHOXE R BA], aALe] o]zd AL YA}
o] A& AT A= 19 EE2F Hee 43 dFole vt AFo|= A mAt
T ARSI FFEAZ A9 Bola, FETko] L o]t Y A ¢ Uk FEL A
T 7 3o (He can lay hold upon the person) = ¢ZkAfoleo] #FL EolA F
€ 4 3A.(He can turn the 1) AZAALE FFUE o] 48 & & gt HAE o} F
9 £ F3u 08 ERAE AEY £ 9L #Folth (“Teachers can only take a child
in hand and lead him to the goal.”) (Ibid.)

2RI, Agshe WAL A7 HBe

2. 5. K72 (Responsible Agency)
Jaarsma® A% vl 22 @& Eixie AAUE FAA M (responsible agency) 2
A BR 7135 staer wIE 3 i) old tig 19 =9E 3;Fs) B}

2.5 1. 7+3
Fde] H3Al ve] whEt vAd5E olE S ‘A2 &% (new obedience) 9 ¥E&
Hste A5 AR d&de AP )P A= F7UA7E? Jaarsmas ©] FEFE
s ‘22 Ak shde o] HAg oA BRANAY 2rHTE(C, Jaarsma, 1953,

=
p. 34203 ©idte ZH Waterinks} 2 4#F& FHe oY o BRE U A

10) Jan Waterink® FX3lE vl9} Zo] nurture2 X 2] #Fd vl TX-E BEFFoE shygdol &
oA A =g = él ALY FAEAZ F L3 ERY Z}HQ}J BANA 5 oz B
&2 FE A MM Eu - #AAC] FEANI| L YTk Theorie der Opvoeding, p. 11—
21 as remaked in A. De Graaf, the educational ministry of the church, Nutley, New Jersey : The
Craig Press, 1968, p. 95.
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o

3 & oo AFE BESAT BZ(channeD) A =113
g FroARE olF 2VA goeitn
Fre] Z}Lﬂ"'ﬂﬂ]i“ Ak AFIAE el oF&e] dstar, o
5ol Wedy, 1 H

A E A A
= 1o}, Jaarsmatse SHubd o)

»wo} WALF H
o] 4L F7tE BEE ﬂ§1 ?l-‘é— %‘r 3] i‘%@ F JAEVH? S HESE, B R
29 YFF &AF &£E3F] e H AITH AFEF #@AA O YoM BEE old
glo] o] & WA Hoz @1dch.(bid, p. 343). ©]E°] RRE AJYS AL
gz sUEY I FSe Hgo] AHEF Jhestd AM2g 52— (parental

i ﬂﬂ)i
P rlr
L

o g

home)©] ZolF ok BT} Jaarsmak FATTE o] AP “F oA’ AUE FgE
ge shhae Aol weh gAs RErl wol ool she Helg o) TE Fw
o &% 7HEe eV B Bde 487 svon Boh(bid) Ly 2Re W

5715 ATAAY o}EEe] 22z S&dd €3 olgd =g vES e

o gedA F OEA =58 5 ¥ (However, they(parents) may call in assistance to

“cause them(children) to be instructed” as well as do it themselves.) (Ibid.)o]&} &+o},

:léjtﬂ %E% g7t AlE st

= I FE3] odE = ¢
]?l‘

i

zoglo] dul BN 159 AE
Hgle v 2ste duA Ao sStae
A

%55

Hd o
b
K
i)

X

I
o

& (cultural necessity) 2 WHEU 3k, el 2 7YL, Jaarsmas] M LozE,
BEAA FolF AgS o] s dbd Ué‘j’i‘)ﬂ’ﬂ HRE Ao 2A] gue 7HYe o
7 (extension) &1 ®} o] 2]t vl A FunE LS |BozM] APAHS v IS
of lojAe] gharel BoAdE ARSAAE Mo 2 A9 olF o] xg_,} 5?4_*%'3] Jaarsma

FoE 71T obF S JHAR ALY A BA-AA A YeEY "o 7]

O ®2 BUAE oF AJ2B2A FSHE Holth IS HH %ﬁ"ﬂ’ﬂ
o St o] wEFAPL JHANAY AFH Faeae] 1 o] B2 YL

o2 s F It} Jaarsmad] 98¢ sHFolE stmE nSe IHge

£ e ofFe] A, Ui el AAHE & 7} 2

dAo 2 %8 (to bring up the child in the “new-obedience.” (Ibid.)&}= < o]

_>L

olFL RE 99 7EE& AU 4ol 2FolE A< (whole-person-in-life, whole-per-
son-in-action) © 2] “12] Zd<i(total person)©] o] 7}A A-FL WETh “Aol &
ole” Ao M HAHe vt £33 AT EAQ B gne FSAHL B ol S
MR £F7Y dZdez AT Ped =ASL S
ol Add=EE B 2 ASFTEA ) &P (relevant) HAolojo
TR EAXNARE dFo 2 olF L I AS
3¢t 313 #EA (cultlral relevance) & ZE= F o3 =AE0] FH|HO ¢
S71%olc), gl St 2 2] v (medium) A Q17te] o] 2% B3}A A& (cu-
ltural product) & 7FA3 Y& ©l, o]Ao] F Fuu-go el AgFH ).

2| start 5o AR AU g EFgd £3518 2L 270 ol
AR £F79 dFdos FS3E Lo WARA JGstE Ao HEW ojus)or 3

=7t ? Jaarsmax e IEWA Q] 357 2bEo] zrZojok & A, & curriculum]
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THIAA S TF o] BRI E st A AT,

L E8A dge gessolor #h Jusu ok QitHo s AAYE Gee 94
AGAA B G492 AT G2on

2.cbe g Asde FIH 2B ANFKFL—graded)E AL 7FT) v
LEUAE oF] A FAo] YUY A BN %oz YA L RS ougA BT
oo g}

3. 837 4B 95 24Y 43 HEL 99 4o Ry gyHon 2y

2 7 JAEFE = ok #r}.(Areas of cultural product must be organized for mo-
mentary abstraction from life for analysis and mastery). ©] 1} 2} 9 (subject ma-
tter areas) 9] Ae] Hasir)

4. o5 ENA BEHE EFE FIE olFe wusFd 24 o4 BE =
AsAe 482 BEY £ YEE HBH e FrS wolol 3T (must be subjected
to critical appraisal for levels of child development). ¢} &L Mulg ot shr),
I IEL O E3E AgstE B golAe AeyE el Ao 2% (only in-life)
AT 5 glvh A8 Zol mE) ol Ee AYST 53 Ywsiaz Z=37F

2lE FA¥H(make commitment). I3t H LB L TRFoT o E7|4
el FaFHel7] wEoln),
= 5

doll e okl %< (whole-person-in-life) & A <A 7]
}.(Ibid., p. 339.

N

oY gtae] FEago] olFEe] Aoja] sidel AFE AL & A== 3
e stule] EalmiAlel AL Bgolojol dtm ZRE A A7t F4le] old B
ARe] o] Z1ERA AY § Q& ANY Ty olz= Shud e TEA Beg 3
dez 8hx ¥E WKL VIERLAS0] B 5 1H(No more than a life of service can
be Christian in which worship is not central, can education be Christian which is not centered
in the-Gospel as the power of God unto salvation.) (Ibid,, p. 344.) 3} Jaarsma:e (7]=m)
SAAETHA S QoIA Ego] HHAF YNE AA St F DAL o A3k},

2. 5. 3. 13

L3, Jaarsma©ll 93Y, B8 Yoz sl Aok FUSS A= =379
Aoz Fg3te FE vy ILo IF(EA)E T3 oA
rsma® Aleke] Ao Ue BEF 4] memge Fas Bt “mis o] o]
2 Aol &f8 A @ Ae FTE SIES oHAE BA 28 & 1+ (No
one has God for a Father who does not have the church as a mother.) 23l &} ZHu]
o] g A8 A (EY) %o Yoo ma]e] om] s} A1 9] (motherhood)
€ FxP.(Obid) Jaarsmaol] 9J3tH S 71 A= Ao g 2axgk A 3
a8 ste Ae FEUEE A oMUy EHol =X Aol HlE wde $
HAA FHE Aol AEA ste duE AY g 9% (sea) S S A% I sjolw, 1
gl 2 E 83t JA A< ol2A ‘e A =3I mI T T} (Ibid) w37t
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The parents have the God-given mandate of nurturing their children to maturity in the
“new-obedience.” The school as extension of the home assumes part of this task for the
parents in so far as it can supplement the home in a cultural medium. The church as
the mother of saints of God aids parents in their task of nurturing their children in the
life hid with God in Christ. (Ibid.)

SEske] A -Rzek S % @ FA A4 sl shidiiate] o s
= AFA%E vk o] BYge s (“the task is one.”) (Ibid.) gt dlstar, shuel 71
T Gmet 339 Ve Ax WA Hom AAME QETI Jaarsma o= A W
k(" ... the task of home, school and church must be thought of as one. It cannot
be “pieced out’ to separate units.” (Ibid.)

SlE g AEo]BolE TR0 AEHAY A o] oMoz How T+ AsE A
°l obd # Zxe MR &% JE FYTE IHA B & wro 9o o]k, 9ol A
23 B Jaarsma®] RKOIBE TR0l B AA g Hgw T e THERY
LEgle] Teo) qHH Bdo) AU =AY WEE AY woi= a7t agAs
SEse dolgle Ml AAFAYL Hx = s weo] P ClELZAE (] w
ANME) FERHoE vFsdn st A" wal HE 5 & Aol

GRS E 2o wgAE vt G3E ws 224 e #EE d8r) Aol &
Hole BF& B3 AAF Yo oJ9A Hemy AAsbo] oo 2o HI= @A
Rl 71533 589 WHEd B Ay SAE AEHe] o ot ol Eg =
ol vk 29) mp—ghgolBolth B2 19 mego] WA Q= 2] FA Human

Development, Learning and Teaching°1“} Fundmentals in Christian Education(=%4) 9
“Teaching According to the Ways of Child Life”= =2 FA (53] Axe] A A Christ-
ian Approach to Educational Psychology) 7} #3813 gl%e] e Ige Agsts = u
HEH TUL 08 A2 m8dA Aolx ] AAH FEFTHA FALY] 98 tea-



ching®] W} o] 2]% learninge ©] & AAMEL] FA H4AE BT -

asg AA dAXE 29 AN (Humgn Development...)7t ©1E FA|o] gt }f—"f]
of Fofjstm i AP (BE AWMEBEFHY gyt o2 FAEN AT AXe] #HET
o gloixe] A, & NEIE 71EL ollXgho] o= oju|oA] AJAMSHRE Jaarsma®
Ap2le] mEolBe] Majola HA L FAFAY o] FH] tF =l oA HE =
ﬂ (o]

A

1968. p. 106.)

2@} teaching® learning®] #HEEA 19 =& o] F FAZ ZE LK LAFH
wHER JAAr B8 AH-S teaching®]t} learning®] #A o] dojA ] FAH ‘fo]’
Wel g g7yl Bos ol afy-—syel A EACd A %%Z—? S
of FEET Utz e AL Fol g}, ol g Holok TR JEZUHFEAD)
A JAgA Y A EAC] N Hetd HTow Ax"E 18 AFolEo] AY
P ALl & F AE Aol

7] & 71A gz AV @ AL Jaarsmael Human Developmento] 1= “learning” ©|
“personality®] &7 #F =2 AFemw g Y A viE I FH oo
2ol X3 93l “teaching” @ “teacher” & learning®l T, o] v R A ‘:/}:ra:
AX3: PYEUE B AFIME teaching® learning® oA HFsx Az s=
AbAolth, ol B AT} Jaarsma®l n-So] 8o O A@F uFe] HFHE WEAME
&g AR AMed WEX Fa Yz Fxle] mFo] BE PANA o] F oA
vl sl= Aotk &, Uy BE N EE teaching® learning2 $ A
e Aoz g7dE 2 BF A, FAAY T T Xolrt gl Aol AMdelA
T H A 7% (formative function) & 2237 EAo® 31 PE 7IFSHF LS A
oM o} ME teaching®] FAsok 3t RoE Hotol & Ao, EE L¥hH ¢
o] o A teaching®l©] % learninge 7Fs3k Zo| Al4lolth @A Atdd g AL &

o] oA w&d oy e o] Aotk ey FEd v
3 ZAEHe (A e AL do AMEe] WaAA Y WEE %?& A
P e Adolgtn e B A9 EAYE AUNFYR B W teaching lea-
Row Holop 3t RAomM o HAF ool I3 a4
A=) dFAo] L8 5le]F teaching® learning®] €A GFEEZRE HI

AHLL W3 T wpolTh,

L
32
v}
fr
2z
2
o

3. 2. Teaching®| 7Hd
3. 2. 1. &2 3rer EXRAFLe] R

Jaarsmas “ol%F o] TGl hE sFE Aot 3t} (As the child learns, so must one
teach. (C. Jaarsma, 1961, p. 243023 3} Pestalozzi®l EE A41e] teachinge] Tt
=dE AZgth aE AAEALe olFe i AdWrd FaFsoz olFoxyd HAA
o BEAF s uFARIE olF A Fviv a8 AFE st 9 X
ol ¥e AUAA AFEFeEN 1E WEAH o=A I v JREF Fw
o} sl w o) 43k (Ibid.)

29—156) 8 Tellsli U= AF}E NEZBOZ learninglE 853014 (p. 161—229.), teachingsl &=
173 o) A (p, 243—260)F Z+z; Eofstir Yt

;‘;(}:L:]-‘E_E;-‘%‘“}‘Hi'% *ff%“”ﬂ ?_IZ’-;}_.O_E oo]:’-%‘?-)‘{" B o).

Mol w2 a9 ma—stgol 2o}, 2

11) Jaagrsma:™ & 3019 o)A 2 B Human Developmentd) X personality$} A =ofoll= 1275 o1 A (p.
=

HeE BT AL vlE w39 o

U "] 7] (the function of motherhood) Al ©]T}, a8t B3 E A sjury

Bpel WAL Aks] FEo)EE N2 g 5 AUE PR Rmo ngs
A =e Helzt &oh.(Ibid)

A5 Al eke A & “A=e s=F’o = EAAX A= ;5-19_]2_;}\-]3] Aésk 9
Aoz FH8E W FYohs 7o QlolMe]) Rre) Jun 87 % w59 7%
9 =N ST Jaarsmart NG REe #8715 DE wae max
dRor o2 Sals 0, 53] ANYL ) Ve AEH O sl gue Zg
ZAY 548 ASA7 I Y-S BA D)k Jaarsmad] <5t sFmi= 789 Aoz A
227 wiAY SN 1P BEQ & Urkw she @A Bwel Auoraml
dRE FIEA 3L, BIAE P HYEY ojvlmA] al ok Al AuEze
FHIE FEES AL FE Aol Ik ok olgk B ojuA A= RN}

The parents have the God-given mandate of nurturing their children to maturity in the
“new-obedience.” The school as extension of the home assumes part of this task for the
parents in so far as it can supplement the home in a cultural medium. The church as

~the mother of saints of God aids parents in their task of nurturing their children in the
life hid with God in Christ. (Ibid.)

5]

< AH3E v o] BYL 1} (“the task is one.”) (Ibid.) gl dAskm, el 713
T guiek 2H ) YL A3 B Aoz AN RFE T Jaarsma® o]gA w
&eh(".... the task of home, school and church must be thought of as one. It cannot
be ‘pieced out’ to separate units.” (Ibid.)

2t} g -Rme} R W waE @A el QoA shbdubeie] = e

i AFEF AAH Ao EgHoT HH 2 9= A
°l obd W axe WE 2% e TUFB 2AA ¥ 5 wte] 91& Holth oe]A
EW R Jaarsma®) EHOIBE IZo] LY AARE HEH & g pwsmal
FEgel e FUH Bh] BEH = 2T WEE ALY PoE vt aEAgw
A3 dolsle AU AAYHE HAR she T8 BFY o Eo A =(BPo] ©
BHE) FaHor vFstn st A8e W] ode % 9o Aol
HHNE e mEdelE 27t BAHY wE o) Y He] BEE Pels) ol o
Hele BEe B3 2AA 4] o¥A D8Q Aol T 29 A Ao
A 71522 mee) wged N desty AR ATH ee Bk oy =
- 5 o

o sggol BHA ' 29 A Human

 Development, Learning and Teachingo\'v Fundmentals in Christian Education(3=53]) 2

“Teaching According to the Ways of Child Life”® =2 54 (Z38] Mx}Fe] %] A Christ-

Jan_Approach to Educational Psychology)”} 23] 1 AFo] B wso AaEsts, =

HEA S9e B e2d 25890 delae] 448 BETE Aol o9 tea



chinge]tt Aol 218k learning ©|E AAMEY T4 AHIAR E"“ﬂ-
g AR dolMe el A (Humgn Development. .. )7t ©l
o Sejsta Yr ANV (EE XNAEZFS vHst 2 FAE AT zﬁﬂ'—% #AEY
o gleixe A, =& JtEste 71FL oluXFh)o] o= ojuleA] AJAMSERE Jaarsmae
Apale] mEolEe] dMAalole AXL FHAFAQ o ZH NI moo oA HE =
o e DA TS AT JduteE Fo] AFFHAIL A7% (A, De Graff,
1968. p. 106.)
221} teaching® learningel THHF 19 =oE o] & FAVE e nFY =]
WHEH "4750115 2333 AF-E teaching©]} learning?] o] doixle] A2
o B
A
]

30, om flo

g — &b 9] BAA A
;é]z'ﬂ“’ Atha st Abdo] felsjol hrh. o] g Helok TR rHm(
Sk A e E HToRE Alxg 1o J@HolEo
= gAgeE & 5 °1*€ ZRoltt,
ol7] & 7FA] gelm Az AL Jaarsmal Human Developmento 1= “learning” ©]
“personality®] 227e] BT =oo Ao s, I TY AGA HE2 2 FHll o]
Th= o] X3 93 “teaching” # “teacher’ & learningd] T, B whA|E REA o-F
Xz PEHE B ATIAME teaching® learning® A HFIAL ATk k=
Aol ol B ATV} Jaarsmad] ZSolEe] i A#|A mFe] AL wEAME

g AR Ao FEA I UG BARL IR BE PAFANA o] F oA
T goE A wgdstE Holth &, 9x7F B UEE teaching® learninge FA4]
e Aew HrdE 2 F A, FRAY T84 T o7t fle Aol ApdelA
9 H QA 7]% (formative function) & B2 F BAe g 31 Y& 7I1H5AA L&3 U
o} M= o}F S| E teachingo] Aok st Aoz Holol & Aotk B8 W7 9
u| o] 4] teaching®1©] % learninge 71538 Zo] Apdoltt. @A AL U FEE =
A o]FoIXE B Bdot 7%y o] Atk Iy FEE gfnjdA nl

A3

2o Bed FAFHY A2 AHY AYe do] AFY EAA ] HstE 5T
2% A7tde ddolgta st 2 e EFQE AR E 7 teaching lea-
rnings] ¢AE Ao Holok st RozM wHo FA lojrel T a9l
Aotk olsk "ARle] Yol 2 3} F teaching® learning®] A4 THHREF A%
GEF3HA T dRLS ¥E FE diolth

3. 2. Teaching<l 74
3. 2. 1. &7 Vet BHAFPL] Fo

Jaarsma® “o}% o] &&53le W2 sl=A ok &t} (As the child learns, so must one
teach. (C. Jaarsma, 1961, p. 243)Z L 3}& Pestalozzi®l TE A4l teachingol ek
=2 AlFE). O AAnrle] oibFe) tid 4w ooz olFoixyd A
o] me#APe] usiAe AR obF ALl Ty BLE AFE o 19 A
olEHe AURA nREFoER 2 WFAH o2 e dd JIrRFH T
o] m&#Yx Ak (Ibid)

11) Jaarsmal & 3018101 A= B Human Developmentl Al personalitysh B H =eldle 12791 o] A (p.

29—156)8 s v A= uﬂz_zis.i learning®l & 85%) ©} X (p. 161—229.), teaching®l &
173 o1 A (p. 243—260)F A& Gefsta 3tk

A gltks Aol Aot 288ty nAE GrA FEdh A4 #BYge 2A HE
Zolet gtk I dgEe Az B olFe FH5e AlEe dzs 2o
FTE SARAL IFoE PHAA FE BERAE vlEA JdEHA god "ET
(must be directed toward goals)iL ¥} o]2ig QAx= Aol &7 vlE EXxd X
BES 5@ o AVIA O ST FEHAAE ¥l mAlE o] EEEC IXFHL &
48 F AEE 24 FHAAAN &FE B8 oA FE(activating) A7) A gom o
A}, 2288t Jaarsmadl 93H AL RAAHE HAAE FAYA &7 2d B

A R

= 2l =
EOIF Bty 015G Aeele $93 HolNEe A

 oje] MZo] 7k AZASHE Pestaloszio]l Bl oWt BGol: o We ATz w1

 AAEEE 9 teachingdl B =2l Wo] FAATIE Ho] HE otk

Personality formations 522 R+ Jaarsma®] teaching theoryz °]¢ 53k
oA EEeh
ae oleld A AE Murselle] T8 ¥y ol¥A T3t 1l “Teaching is
the structurating of the learner.” (Ibid., p. 247.) Jaarsmao] ¢8l¥ wAlE &Rz 5
.

g,

o) 2}

o:}-’l 71;@ L1 ELS AdFoE TrE Al Z _/;: g EE x§710}—7 715l 3§ EE = H‘gnﬂuj
& BAFES BEonH 29 AL AL F Y93 Y oF 98 AAE &

Zxpoll Al & (needs) 8F &7 FFe %:i(need -satisfying goals) & Ve B o3Fo]ok(re-
veal) 3FaL, ol& g Exo] =EstAl 2 Z(way of reaching these goals)-& T HI}EE

solFolol @rka BTk T o] R F Eee WAL olEolA AT We ATE

PR

=, 2 9T FHFE AFSA e A= olyEx ste A Wi Z, Jaarsmas
o} A AFTE T UT AN EFS FARUE A4 #AE &F(felt needs)
2 28 dodlw dolgk Sk A olEdA &30 @AgstE I &7 Ao 90X

(A7) GGl FEHT olo] Wt Ade] FAHY olo] B FHe WAHOE o

FojAnkil ae o] #A B3} “Learning is inevitable as felt needs are realized in pe-
rceptual fields of ‘experience and concepts are formed.” (Ibid.) =283} olE L &z}

7 He Aol olvgt £ <5 A(So a child does not become a learner. He is that by

nature.) (Ibid) &3 Jaarsma®s A A3t 28 Y Jaarsma’l BE d2E 38 EXE X
TEEle] o] SFESE FTEAA F= FH &£74999 AAE gL Sl

mi

(feeling of unrest) & E 7143 A F=F9 BH7e =A3 FE& Yolg s} wA}
]

o oS HAAle MW ade AL Ao Y-S o8 stE do|vh(C. Jaarsma, 1953, p.

346.)
225l WARE B A olelgh xp4le] #-gof tE FAE FA Ak Tt o] HA
H Ao &9 19 AFAAHH Ll AR AAXNE EHEHY A
A=A eko k¥ h(The felt need so aroused must be related to a consummating ob-
ject which is calculated to develop him in his personality. (C. Jaarsma, 1961, p. 247.)
A AFE WAL LR (inspiration) 2] 7152 olE Y 2mA B eI 2R
(ends)oll X F=F 18 ZF(activate) 3+ 2 o n|gch. Z#E Jaarsmao] ©&Hd
olES LRE AM S7E A dodE RAAE LI Ao] ols} Fck gikst
HE AATe] flolx o5 &7E 88 doAd & g7
+E

ol y TAHAH Ao

i
P
r\r

12)- C. Jaarsma, 1961, 247, “The teacher can structurate personality by helpmg the learner discover
ways of thinking, feelmg and acting constructively to satisfy basic needs.”



= AFHT 5 g FH9 5 (random activity) ¥ollE 28 HFA] ok e} o
U ATl $HE o Fmel FAYAFE Asky] dFcke Ade Bk
QAAH oA, O TR, AEAst AR ST AP AR AT F T A
o2 AARAE FEE Mg deE, e T odd FnE PFo] AL =
298 F AeS Bk wEHA FFEAR goide mAke] $AFAE stedE sk
H SEETY B4 9948 A st deolth Jaarsmae teaching®] 413 715 € learning
o FEHA

5

g ZFgd gde Ao g Er) IFE teaching®l o1& FEHAE] HHES 7

ga o3 FAE ST JAAFE JertEta FAs

] A2l wAbY] Age uA&EE olF g ¥lE BR=E oFAFE

RolEtz ol # A ©3huh “His (teacher’s) art is directing of the learning process of immature
learners to right ends.” (Ibid., p. 253.)

3. 2. 2. A% (Instruction)

o8 S5t A S BEXoHS BosteE Ao Z WAL teaching 7]E o] o
T AL oYY, A7l EXH 228 F e Fao] AFHolok gt ol AH
3 o] FolX A &L doles SeAe B ARESA Hn ufta] Bxed I AA
= 1 X8 94A "

At Bxej2le] &riHo] FAFds sgEAAlE Ailol dAsteE Fxd =gdd
ggslojor & A& (source materia) 7} Foj&of gv}. 1%l AL SgdE L T F
A= A5 (resources) & A4l <ol AU Ut ol g A AdeHE 4T
HAEo JFH 2 SFUidEC] viaA JdFHa 24 5?‘ A B of g}, FaeE
RE AEES XT3 97 AFo] curriculumel wFEEO 93 o] AZFHAgE TF
EH B EE =E A5 BFo] EFFH Utk

Al B R Y curriculum S 2 2FEE Fa3Gm sk v A grolA] AL st e
Cpersomality® - A Hl o} 7t Zolrh 2t wAE Fod FEAA, azm Fo47
St o] A A, ol g B A Had wE) A curriculum 2 2 KB 2 g teaching®]
FAZE A3t FAolrh oAl vz 8¢r X = (instruction) ©] T},

o3 7] instruction(A =, 7F2 3 ) o] & A4lo] A= BRE A F3te obr o RolEF e
A%t FEE AT A& on| s Instructlona 23] mAlE 527 24l WWE
A4, 582 FY4ste AYPsA 2 9F ARE2EL vEg

Jaarsmaoﬂ 2)3+9, instruction® E3) HLALIL B —‘:— de F 7EAS g, 2 shve A
ol AYH, AY, BAF T o] &% SFAdde] Aol olH g A A E 2
AolA e A HEE AY AFTse ABEC BIER ¥ ol2d AE2ES T3 2
e gEAst HEFH R 2% (communicate) Al HiE Aojg)k STt olglsle] FH o

mlof] glolA] ZE teaching® E33F < 4% (All denuine teaching is effective communi-
cation.) (Ibid., p. 248.)°]2}3l Jaarsmat¥ Z 33k},

ey wAbe] YL DHFLE o|FojA e EHFA £F o]iFe] Holojel il
Jaarsma® AZIgTh. 28t LE instruction®] X 3t VlF Lo ® At 9
iR AT Aleld SlojAel AEEL] IS E3 U] i
A gERdA #HEEGdeas) S AFTE £ 93, o Al #
3lo] kxRl ¢lel] BEES FAFA|A FHIA L
FALS) o] # gk instruction Srxbo] gk &

Sl

4

lo

. discipline) ¥ &3

e e
13) Discipline(B 4}, FADole Zgol wa} &, @, A, A, 274

AHe Bspeaking)# Z= YAAL 1} o[B8 B3 A&E WAL g8 AmE Ay
B8 A AAA BH el whel(according to his own perceptual field of experience)

dulgdE Ao 2 XZ3tA 5= Z (learner finds perceptible) ©1 8} v}, 285+ instru-
ction] 11X 9] WAL o]H G AHPLFL WS 293 Ao PR AR
o] of7lell sLAbe) 1A 9] 7 A (weight of a teacher’s personality) 7} g A4 5= Z ol gk

=

olel¥ Al WAL AA e B@E FEAdA 25HT 29 Yo we mAal
£ AW A AgEHAAE v o] W] Bt o £83% AL Ao WAIE =3
e AHely AAre] olvt FFHETE 9] @Al UE m=7olgl ok, ThA] walw
A NA S S Ho] Wol=# R FAFY personality’t FE =935 L A8EE
Aol Jaarsma®l AZtoltt. wheia] “olFo] tiE] oA L-AE=rlrb 27t HE=38 AEH
¢l gEEGE ¥ F23th”(....how a teacher feels about children is more important
than professional learning he has acquired) (Ibid., p. 254)ZT TS 2 M Jaarsmas
sAreh SRl Atele] 9% 35 E8-(a dynamic interplay of personality) (Ibid.)o =
He A9 teaching# 9] teachingol] 1oixle] sAle] zubsh 7] theshi= mALe]
Aukgt AL Fo) HIET

0

1

;

f

3. 2. 3. Teaching | 31°1A €] discipline® authority
3.2.3.1. Discipline
Jaarsma®] teaching@ oA wWlES 4 Qe Zwo] Qugd ORe discipline*®'o] T},
I F-(inspiration) ol )8 £-F7F 7)1 (aroused, actlvated) A = (instruction) o <]

s vie BAXFHo] AHHW §TEF) BAYA] LT ARBL A T~

AT 143 communication®] FYHE g discipline®l €&} == =3 <13
G o]PHATI = A o] Jaarsmart B LEE 4o A <4 (sequence, order) o3 #|

A (system) ©] TF, Jaarsma’l BE gl2e discipline©] &, ¥ ujo] o], st&xp7F =

il, T@
Ao FEHEE APl oM WFHow Tga gFoz AASE X9 A (support) &
dd=o 1
Jaarsmax= discipline® 1432 HA (constructive discipline) 9+ <= # A (preventive
A (remedial discipline) @] AM7FAZ o] Wzrsic),
2 olE Al %32 disciplined ojW3 RS}

Jaarsma©ll 28}l® ¢4 AEA FAS T AYY ns -SG5 Te Bz gt
= SAE LTI o] 717 (discipline) & FEHolnE AFYA A 25 Fujg
g gl s 2YFE RelolA ojHolobTE disciplineL ZNE 7HF R A
olth. St gel AASKT wEgel ALY FHY Y HTVEL dPHT AAY
S kel AwEhA d9gE Fole wekd Edes A% s&us g Yold X
= Y] vtdelth aey AA m&EF] golME dH wre A adlse A

LA, AA, 1B 5 e wene
(RUOIT o= 5 HoiE A4 Y W disciplineo] @ $Ho] HET b 2AD o BL e
UIA Relme ofrlqE otz 2Y]2 wv Ae HAY HoiE 592 o
e

q
14) C. Jaarsma 1961, p. 249. “The support the learner experiences from within and from without in
Sustaining h1m in his task is discipline.”

15 Ibid, p. 250. “The control that follows from a well-planned teaching-learning situation as a by-pro

duct may be called constructive discipline.”



ol@ 3§ el X&A FAUF =] BAHE Zlo] olye, T o] o]
A9 % discipline® 2o g v Ao LA ol Zolxle AHAE of

o}, ol#sl FAgA HFHE Aol 4utA" AA S X5 discipline®] ™. '®
Oﬂ‘%zi "ﬂ (preventlve discipline) = &9~ dA=E B4 ted ANE Hst
18k AdEle] T oHEY] 98] AN

o
o
i
L

o] gA AT B2 ﬂ%%f’% =
Jaarsmacll €54 ol8lg durE FARE FEY gXrTL vIE EXE ofF
Fed dFeoz a7 e AL ofzt gk 9}143}?3, A 1=, 71478 discipline

o 45}} MHQX] Fe A2 Ay chscxphne.‘liE 128} ¥}, Jaa-
A Aow AAET

Aol AdAFAY O]‘:ﬂr ﬁ% constructive discipline®] W2l o 82 o] o

2= Aol oj&Eolet g}.(C. Jaarsma, 1961, p. 251.)
g d AAC G e AL 222 BA (remedial discipline) oA B FEE]
A JeERATh “Remedial discipline 8528 mAzAd g 258 #AE 2 F

E AL BRo= 97 (Ihd)E LE Jaarsmat X752 AA Y EX& Wit oAl &

319, Jaarsma’t BE WEE, 7143 disciplined] 432 A S, & o3 discipline
org ©x Fgozx AT FTEAE g 3 H(mfractlon)E 2 ol ma e
gz AAY Heg YUY FHAA S MNHFLEN 29 BrFo] EEF
o2 B 5 YA 3t A E S o] F remedial discipline©] t. IAFE remedial discipline
o] ALz A A GX Yot B8 sleted F A7 (a feeling of guilt) & F71AIF1A
U #3oE AYsle do HEHAE ¢FH, 2 ez Yol TFdH Y FIAAEES
A2A gozn A M BAHE dodim volrtAe wALe] o9 #ES
& g YA sloF gtk k. WAL remedial discipline® 1A ¢] Al (punishment)
o] Ao g Yiad HE REH(REH) AHA ou]dArt ol Et K EZR 9
ZA)3 Fx% A (not in a retributive or punitive sense, but in the total structure of
an educational program) A}Eojof i Ao gk wALS] AbFel A AbE o]ofF F
th.(Ibid.) Jaarsmat¥ WALe] Algre] whgo] olFollA A ek d Ho] Ngx HA (It
is especially remedial discipline that should covey to a child the loving heart of the teacher.)
(Ibid., p. 252) 23 ©AFT,

3.2.3.2. Authority

ol 88tk ALY disciplined T1ol|A ¥oi® B (authority) o] 28] AL ofoF 3t A
oz BoZH Jaarsmar EE discipline®] ©AE authoritydll A 23 dth, Lo &3
FAle] mA YolA e AYE BYUE A9 8 (A teacher’s position in the classroom
is an authoritative one), Wetx] Aol o3 FFTA Y HE ofz|d ALY AFT
Aol thek o 2 (confronting) 24 o371l Huj gk Wk (overt rebellion) o] Z-&-3= A
olg} gtk Z BT WAL FEE Ao g sAae ojel e Wkl sl W F (crime
committed) o] sl FAA(FA) SR IR RAAFE SR(RE)7F PAFH oo 3

16) ©] 218k disciplinedl] #IMAE 7’%*, ‘w&e] oiAel FtEXw Ad wlfE A
A A 103, 1982, p. 126—136, 53] AA (Discipline p. 120—132) 9] W3 =98 F=x bbg.

~ personalities.) (Ibid.) ¥4 2] <

.;—~7}"7 "‘44 7] (the arm of justice) = WAl A 873t A2

Jaarsmat ALARS] :’JH@ FA 3k T AY 9 7%"3(rebelhon)7‘q Qe sk Ay %_ﬂ
Roel ol#Ed AEES AVIst, WA AT Ao FHee diF A $
2 (323 —retributive) FE 9 AFHE Fo3te ZHol obde J43th.(No, this is not
the authority of a teacher) (Ibid, p. 251.) ¥ AAZA ZHE Eo] shugde olgst
ernzxd HAEAE FRA FAGE v, 9 LS EF F I AL 2 F¥ wolg
=omg w3 ” 2ely Jaarsma—"i ol# g A& mAte] A gk A (punishm-
ent)BE MHo 2 BASE Aol ofdE dotofp Fhrl,

19] “....it (teacher’s authonty) is also judicial, that is, he must determine and mete
out pumshment ?) (bid) & 3te &L ol Huly Fx Yo EF JaarsmaZl E3}
= ALY o] tiE AARALS TEZF, Ela 9ed AYE xdAArt ol
gzga@e] [ F2FH AdA, 2Ha AL mlgolal PAtE ook = AL F
Zg o= firh

FAALe] A E FUEOE =958 RAolgte A o] Jaarsma® AZlH 2 o] fUAF
e 7L FAskE Aoly] wjEelgl $uh.( ... for he has been designated to form

217 (personality) & B ste A Fgols AE &
27 ool U= ¥k ZEEt o] AP = HQ Aol v} 1¥EE e EA
= Aste d& =Y F Aol dig FFAg vtdd vl ol 2E AYTE F=F
2 oA v EHE AYel HFo] vz shidA uie FF A wkdo
ol = =HE BRH O 2N Jaarsma® AR A idtk g 21
o BEE et Ot olgld ALA S Ao A olsiAlA 2 stolg HIgS 7t
A-Bte] FAstE <& BHEX EIA st A2 g3y 2 JAAe) As eI Jaarsma
= 027 Ho] H4d¥

—

Failure to bring this to a child’s understanding so that he may have a feeling of

guilt and may learn penitence is to fail in the educative process itself.” (Ibid.)

ol# & iALe] disciplineo] tHe A oh-gukg2 oju g Fojolor VM 1AL

TFolojoF O3 Jaarsmat ©]E A €I “A child's counterpart to a teacher’s di
scipline is obedience.” (Ibid, p. 252.) 7] &£Folg, Jaarsmaol] &8}, HFIFAQ] W&

Al i BFol o Aot EFolT WEYARQ ALY Ao T AejAed BFE
SEA ol A WFAAM HEIHE Aolr) 7 (self-discipline) A H]REHE Rl

H o

o] Aol golor Bz sbg HE AT HolF B,

Jaarsmat WE@ANAN AMAAZ PAEE @Ak Bsjol wa] o] @A ATy

Aol loiae] ALY o]Eld AL SEF—-AFHFA ALz PAHT
=33 A 249 4P HFA e nFEY AFoA] qurEoz g
Ho, A HHAE oA IAA stm, &4 ofFe MEA s, e
A%l =¥ (punishment)3lE FAAA] XzaHoz FPALET, 185t AL
BA (discidline) 3t3 S5 AtEs #5300 28 A9 Aoprt A¥FIE Ae A

o > o

17) C. Jaarsma, 1961, p. 251, “God vested this authority in government, according to the Scriptures. Tt
alone exercises the sword of justice.”



Fa @elol] tE £F9 A koA ok (Ibid)

283t Jaarsma® bl tEk 5LF (inspiration) 9+ X = (instruction) ¢+ & A (disci-
pline) & E3 o] FolAE AF(teaching) T LA Lz UE F89 AFojE 2L TS
FLol vi"RE F e d&(ard)olg, o] 48 93dE ZAFE stElA o< 7 (artist)
a1 293t} (Ibid., p. 253.)

O3 Oe ZAY Aol nAdSs g4y §43AS E Egd 8 oB7oRe
(directing) AolZHi 74 3815L, o] 2§t WAl HYPL FLH o= o3ty & 1=
2ol Ao g HHE EFAR olmE(directing) Bl o] WA
o gHA ol&He Wi tisl vtz ols)elA] gow H
g (learning) & FGol2 olPF AT}, BEE g7 &5 e HA

N
AU
o
£
—y
5
o
=S
o]
fir
M
o
o
oy
9,
o
8
o,

=
Jaarsma$®] learning theorys 13 EA 8 A ¢ty EAZ 7|2

CERE RIS
Bk 2 A2k FE 2SS TN G FEolEL AURA Bad AY 5 vl
R FE QAR AW Q4G AHolBte] FaAAlN B LSS v=A

N & dvka ohes gol wac

Learning theories which fail to take into account the true nature of man are bo-
und to oversimplify. .. Therefore only learning theory which takes as its basic pri
nciple man as religious being, according to the Scriptures, can rightly interpret ob-
served facts of the learning process.(C. Jaarsma, 1961, p. 216.)

Jaarsma= g o] RA St Fo MRl #8 a2 E(“three givens” in relation
to which the learning takes place) 24 x}ol@%F# 8t&F A (self-active subject) 9} &
£ 3E (the goal) ¢} 8tv| Al (the medium) =, T} & (subject matter) & ST} 7| Sx
Fo JolMeE TFHEAE 222 AURE gAXZ, FFEFTE Sty AF L s
H22] o}E(son of God)E FAE Ao, A8 AAE F&53x9 FHE T

233 (appropriate) T5AEE 23} (Ibid., p. 226.)

Jaarsmaoll &J3t¥ TEAE TuH E2AZ, ¢ FAFCEE OAgaRe] Uz T

of &cra sk (Ibid.)
Jaarsmaell QoiAlel Shgrold FwE] A9 FEL ovistm, Em A
=
=

2l
tee Aoz el ATE AL BRI

i

AL Az

18) C. Jaarsma, 1961, p. 220. “As Christians we remind ourselves of the fact that a child is a religious
being and that human learning as we described it is the learning process of a religious being...
the learning of a person as religious being is essentially a coming to grips with truth.”

:E

He B2 AL TAH SAY Azt Filo] JYFT == HoA
HoliE 7MY AE IFTE dor, of e FEHAFANA IR A Fee =

i AEES 433 o] AIEF F3le B xZFolT BAH (extended) TFE Y
Eo] B met oA ot @tk 2 ste] Aalo] HFE weol = $ gl
RAolok T2 FHAH EA Azte] BEAF EAojgtm Fr} oA A 19 QAL
K 2] &

g9 $oh.(Ibid, p. 2200 Jaarsmaol] 93t¥ Tyl Az AdH AR

T B, 4738 FEo2E, AFdAE AdA dY9gE AAFoAle HAFZA
o] A2l #2](The root of “good behavior,” or in scriptural language, of living in this
world in heavenly places in Christ Jesus)® @zt shubgde] A} kel Al oA A
g A E ol == AHolgr otk (Ibid.)

Jaarsmat Q1ZFe] S5E VtElA TR Yz FAFoRA AU d%e dn=
Fodn, Azt SEg e vt FuF EAolr] Wiojgt g 2uE 2=
Azt T, BA, 284, A, AuAde AW AL A4 oE £47F JEe
Alel X ¥ degez fyArsie] Are] AL A Ao AU 263 =)
Aot wEtA ol EAH £4¢ Xd Azt SFFolE o ok o] 8l (unde-
rstanding-rationality) ¢t =7 (feeling-emotionality) % U} (sharing-sociality) & 27| (app-
raising-aestheticity) & HlBo2¢ x}ojd ML B FYYE 58 (acceptance) I A
F(rejection) B3 e AFshe AJY U7 T2 Ao T8 =YHH (com-
mitted), ©1 213 T4S 53] 29 personalitye F A= Aot svkstd &7} A2l
o FEHAAY AXRHE B ol 9 personalityd] F oMol Awre] ol

AT

ez A el M oA Ak o] Ao e AAstE Aol wEolvh.(Ibid)

AL VEF BEO) oUTh Wby 19 SEe dE FEEY aBE Spao

2 gat. o3 T AXEAY FFF OB FES AR EHF Aok Ane o

€ S2EN 28 shide] 4oz AL Pe 97 Aol F A (spiritual selves, subjects)
Aol A ARk A A SR FA2A obFdAE RolR S (self-dire-
cting ability) o] Ao}, wWEhA 2E Sl A GA £5 3 o3 (passive object) O Tt
2o d = Qe Relrh. 2e Alo) olsislm Wrtste Aalo)] uha xpale] Ao Hare

fr ot

2A3teE 553 Aot(one who is self-active) ¢l ul o] d xjole] BAe o] =wz
- HAA BRHE Roltt, 2835+, Jaarsmad] 8, olEo] HESI T FYSa= 71&,

=
BEv a7t JHste B, e 29 FaE e ' v 2 T3 gns

A HE ol 2vh.(C. Jaarsma, 1953, p. 310.)

3.3. 2. Aot ' A
Jaarsma®] FrFolEo] Zxd: e = shte ZHe 19 21+ (personality the-
ory) o] AN P Rg3 Ao} Q= 2 A 8% (learning by, of, for the whole-person-in-
life) & 7l o]t} Jaarsmal= Waterink] Psychology of the Elementary School Child) Y}
= e 2 B2 185 Sro] EAN Mo} £ olE Holojol e oM

2=
H

B o

. Before the class stands a living person, In the seat is a living child. This living
person is bringing up a lving child for life by presenting living subject matter in
a way that it lives for the child. All this is done that the child may live for the
God of life.(Ibid., p. 311.)




olele Meglel W&-E Ao} Y= A (whele-person-in-life) 2 TA] o8] Atop U=
A o}Ee Mop U= WMAS T 2 Mol A el A AR T o= 54
AAAE 45T Mot Y= AALEA Mol Y= L A% AlE A AFoz F
£ olEe Aol gl AALRAT oY & Q&

4ete A& B Jaarsmaol &std
A8 7 Ao HEgdA] ZAE 4A 2 d(as he comes to know the truth in the
context of life) ¥]2A4 v EHFo=z 45 4 A Eok doh.(Ibid, p. 3100
Jaarsmad] €13FA Ao}l & Mo 2 A obFo A= A2 A (physiological life) 7 At
38 — 3 A (socio-emotional life) @ A% AY (knowing life or understanding) 2] A =
el Aol g, o] B A el Ao wae AT o] AAA L Pl obEe A
28 AL g AALe BAGA olF A Ao ZA A4S A (express) i
o}, 2Elm QAFH(eE)E Aol e o (whole-person-in-life) 22 B A& F e

fzt‘r(lbld p- 309.). 85Ol
Eo] RYPdAe w3 SFE o] FoE & g, SFel AofME dFY o=
TEE YA FEE F ol& Al &3t} “Learning is development
in the whole person. Nothing is learned in isolation. Nor can any structure function in
isolation with reference to learning.” (Jaarsma, 1961, p. 168.) 7%, &9l A =
Rol AHA AL A= A7lele ThE A4 JsIe] AAge] GEAe] A
AF sw RYANA H§5A FETHE 2ol Jaarsmadl FZolth o7 E e Fg,
AZiEl, A Fgol} BT L BB BT oA HrE EF Agom oF
M JEH Aol FEAA RE Ade) Fse] AEdE Rolg @k AA ] A=
A5 FFE Ao il olw el oA 77}?{]5 2 75 BRAAE €A of
We BES ol glolt ol e Y gol@ #rh5 e AF B0 Jaarsma® A7

Zhg-o] B ois) olxA Tt

R-&, Jaarsmaoll 23}9, o]& d XA o). 28 “—}’ko]ur e o 2y
o BExg gnFow AFHSE @AY A Azl A AR F4 ol2E LA
2 AFox wEFA gow ¢rH " (Ibid, p. 34903 JaarsmatT Zr{-;g*“?}‘jr

obFol g 7t=Feld 18] shgre ot 7AIY FA| A9 19 <1 Z (personality) €]
A Gl Z2A olFAXE A ¥ dFY e AdFHe dAglel & AL AL
A ghgolar o] FolE & glukn e Aol Jaarsma®] A Zbolrh mpRIIAE o]
tEAE O QA9 g8 Y 4TS 7Ho] glo] & e st ojfAd =
e & o7 X ol A AF B dFE A 0F
S|

T+3 Jaarsmat®™

To know something is not merely to “know the fact about it.” Knowledge involves

valuation . it requires acceptance or rejection by the person. To know about the
squalor of life in India without being moved to sympathy and action is not really
know it.(Ibid,, p. 149.)

2ejete] e ofe 3T BAE ofe AL Bed A Feo] e A AAS

£QH 2wH MERE shdd ALT A F2E st RolPI Jaarsmak
ol @A THT.

To know God, in deepest sense, is to love Him. To know the devil is to hate him.

All of this follows from the principle...that any activity of the person is an activ

‘ity of the whole person and cannot ultimately be separated from his other func-
- tions.(Ibid., p. 149.)

| Jearsma®] ROJAE Syl NAYS 2AE wx AASe] W@ dAR et A
Weel WEel FRHE Ao| ohith @A BAH AL B

e FAF Aoz oFoXs HAHA L Aold o] 2% Ag—F 3ﬂr 7%—1—4 =
2AAE EFEHE AF9 A Ao FAEITI ok
3.3 3. FAH TGF
JaarsmaZt 18] TrFolBoA HAAME EX @A FoAFE AL gHRte] FAA
Adelty. 28 Jaarsmat® T HAAH L TAR SR FAIHL AT g
%] FAGE 19 %4 (activeness) oA =t} olv S5 A U =98
e 2 22 AZAL Y doMdE HAHL )

This is true because he is a subject, not object, in the learning process. He is active
in the whole of his person. We address ourselves in teaching as a subject, as
whole-person-in-life.(C. Jaarsma, 1953, p. 309.)

Jaarsmaell €j3}H TrFolH TFulde FE AL oFsti #8317 g8 o g
Jd FAF HFAIE A r%%(Leammg is the activity of a person as he focuses his

attention upon an object for understanding and acceptance of it in its true nature.) (C.
Jaarsma, 1961, p. 1700 0]} 3t} RE SH5aA o QoA Fq&EAE
A ola stE2 Srgate] Aol FF A (... . learner is a self-active subject, and all learning
is the self-active process of the learner.) (Ibid, p. 244.)°]E} 3t}

AAE 07\1011— ‘Xr‘

Ze B gE UE B 2 FE doE oA 22 WY 4 YE oE 59
A Jaarsmat Serol @Al AwHAO] ehA] fw Bt ApAle] g3 o]FoiHE

2ol 2k Bugelski®] @ (Learning is done by the learner, and not by some kind of tra-
nsmission process of the teacher.) ¥ <1831 &S 2Ry g9 5FFH,
371124 olm =2 Q}E-M ‘S-IJH o1 rgglzd-o = ALQT}'M 0}%‘41

Fz=A

o1& A A Sy ELTL YT . it
ol g A B ET “It is an active,

creative process from the beginning. Do not try to make the child docile.” (C. Jaarsma,
21953, p. 311) dtUE L EVFIZA WEA 85 29 FEo ue} w=EAlE Zo] A}
Aol gt et 1] HeEjetdlA 2R FAl 2] $ulE xpola ©l (self-active choice) S
T3 w7 2228 9F §F Yo AGFOo 2N JaarsmaE FHol] §lojAle] olE o
FAF F5AHS 943c).(C. Jaarsma, 1961, p. 245.)
I-E 7] Fojler @ AL sgo] I FAQ obF e HAFY AoldE o3 o
- FOIAE Aolg} s AFH o= wAgS5E obF AAEF Aot WEAAQA =) (BH
o A8 o] FAREE FYHAE GATE A o)), o)u] ghoA] AH R o] Jaa-
- rsmax teaching-learning®] g0 lojr el mAlS Tl BAXHS BRI wLA}

A &goae Yo A (motivate, arouse, activate) L5 (inspire) 3}l ©l 7

[}

rlr

-
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fof
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19) B. R. Bugelski, The Psychology of Learning, p. 451, as quoted in Jaarsma, Human Development, p. 2
44245,
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(spirit),

g5 A& dol vhg9 of &%k A
dow olRoXE vlRoE FE Y MlE 8 (acceptance) & AX-(rejection) ol A1, &
St o] U AdA S BEH ouE Zose ZHol BtE Jaarsma®] TH5 e 4
oz o] Fo] ulE JaarsmaZ stiF U A gukel GFsle] JoewWAME IR
AA FEEA = momentd! Ao)t} Jaarsmat A4l ol# & UL oA B
t}. “Not what children verbalize and parrot educate them, but what they think and feel.”
(C. Jaarsma, 1962, p. 8.)
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3. 3. 4. Inward-learning, Heart-learning

Jaarsmas F5, ghsgoldr Ul B A] o] F o] &Kok 3}3(Learning must be from within)
(C. Jaarsma, 1953, p. 309.) wl3&ola] WolxE Avto] Foz &= (....only what
is accepted in heart is truly learned.) (Ibid.), wa}A] 7§Qo] vl H o=z WolFo]r]
o olFRAZ T&FHZA Eg ¥ oly#(Nothing is learned until it has been accepted
in his heart.) (Ibid. p. 337.), Nothing is really learned until one accepts it in his heart.(C.
Jaarsma, 1953, p. 253.). g§HAE JEYE vg oz Wol 2 woy IFFHAT
(only as he comes to accept the truth in his heart will he be educated.) (C. Jaarsma, 1953,
p. 31103 Zgo 2N FA oulo] YojAe FHF—uSE Jle] IYE vgoE W
ofEole AoZ B 3t Jaarsmadl ©3pH &g HAolA vEhte AMEELS EE
bAoAl 28] BE FFoA FUstTa ot 1AL SEAT ot BEe Vs
uhg&o g gol=ga vk 3w TV T AlF g oEl 2EFHE 8k o]
o] gFe] Wt B £ vk ok 2Ehv e AFAEA VEvE Ae O
9] gEyte] ofdrh 19 WslE ByFe AYE vLEHoE (AP R o} =y o
24 27t aFez ougt AlFEe] HYertE oz Vel Al EFsth(C. ]
rsma, 1961, p. 221.) &3t FE ol ded FFAAATE ot utE g BF
2] E<l(motive) Y Ao} 7174 (self-discipline) @] A FHlA 2 A& &A He Aolg) 8
o] Jaarsma® “Alo] WS wolse] Ropr|Fe s & W A P FHe o
o} e} (. ... when one has come to accept truth for self-discipline, he has truly lear-
ned.) (Ibid, p. 170083 T ¢} 29 wlgo 2 g wolmy] AolrdE Aot

o

oleig mAle] Ggeol olYHE HEe

H3HE dovlE ol ohiolME HHTh 22)etd, Jaarsmadl ¢sHA, “shit
AL vz shde AElE Fole, BAE ol Re a8 west

‘Si?%‘%‘ﬂ d FES IHHE Ao 2 Y Zo) olUs dBAIE E¥H gEon
1 }EFT.(The evidence of heart acceptance is not in the isolated doing, but in the consistency

of integrated action.) (Ibid) o213 ABAYPGE 2T P=o stSle] Ao H3LATA

2L personality® FAdA sk vl o]Ro] F wFola FHoltt. e st o
20 e Eoju JAXHA 128 nlgEow wol=gA o vlEA AL wWasn
97L& FAEIX = A(And lives are changed, personalities are formed only as truth
is disclosed to a learner’s consciousness and accepted in his heart) (Ibid. p. 221.) ]2}
g}, o9 22 Jaarsma®l StE®-L 19 thgd} @ Shge] tie oo 7 9ok o]
ith.

Learning is the process by which the I comes into conscious control of the self in
his interacting with environment. In and through the psycho-somatic the I or per-
son is constantly interacting with the environment. In the dimensions of his perso-
nality, phanges occur which the I integrates in the whole-person-in-life. These cha-

nges become a permanent ingredient of the total personality as the person comm-
its himself to them.(C. Jaarsma, 1953, p. 330.)

3. 3. 5. Heart learning™ Intellectual learning
AFHA Y = A Jaarsma’l R 4L vlgoz JEE wolry Ao 2 A
Aol HatE doA AL &F9 4L dYstE e ¢
O
=

Ad FHAZ FARAHART] HIP e de

2
i)
it

o
L
=

o
BE 2% 08 BN B 5 URel & AF UL 59 A= @)

We recognize at once that cognitive learning is one of the supreme funtions of the
school. The school is established to organize and guide cognitive learning. We sho-
“uld think of the curriculum as a storehouse of concepts for thinking, and the sch-

ool as a workshop where young people learn to use these concepts to ferret out
truth.(C. Jaarsma, 1961, p. 222.)

Finally it is impossible either to face the truth or to communicate it unless one is
well-equipped with information and the skill for gaining more of it. Hence, the sch-
ool must not take lightly its task of inculcating conscientiously by materials and
the love of learning about the nature of reality.(Ibid., p. 152.)

L&} Jaarsmao] Yl E FFd 3 doNE A ©x ALASo] gs olx

T

T — Z‘}
Lot AAYE 2R @A AN WRo] wol=H AAH sxo] AAF] o)
1] =

i



Z19ste Ao R BHA &3 FHo g ZE3te A4lA Yl (mental skilD o] @& I

€ T AAH e Wzt A Aoz B o2 A heart-learning F-& heart-knowledge
St goldt, 2Ea 1 Bor B3 HoegE B2 grheit

a2 Ak B G%E Fo 29 Ao ¥WEE dodle 9, & S5 8)]

AFste Exe o8A AFFHE7? Jaarsma®s IR(HAZD) 99 (perceptual field) 3

A R 4] (relational knowledge) ol ™k =ojofja] o813t & (A-S)e] EAL 2AsE=

Fg o229 teaching® learningo] #3F 22 <AL B3 o1& gﬂgx} teaching 2]
ol=

Solt AGFGEF olo] AAE FAES olsste olE 9 58 (a child s perceptual
fields and his ability to apprehend the relationship involved)-& A7} ol o= Ba
ew, WAL ofbF el XGF G old AAHE BAEE ol THL v=A ¢A
FDAME FF T teaching®l T BrFestota A 243k} (C. Jaarsma, 1953, p. 335) 1&
olel FHE R4l g o)EA A Ut

Learning has its origin in a perceptual field. A chi}d learns to handle numbers and
number relation as he deals with things in quantity and in sequence. He develops
sentence senses in language in communicating about things. There are two dogs
before they are dogs as a class. Things have their first relationship to a child, not
in isolation, but in a perceptual field.(Ibid., p. 334.)

3 E°l e milke] &% teachingE & E°] Jaarsmats 412 &
3 ASE B S.(C. Jaarsma, 1961, p. 161—166.) =, 1] 2|3l o}FE Y]
gt AAA A KA wALe] D(words, words, words) <]
ol olvet e HFZAER o3 LoiXzm FUHE R
2 g} IEa Qe Ae S 53 dolXE AEEY UE A4, 53] 2ol
AEES I AEES] @AY Ut 2AH FPoE o]FojR I, FEFe A vl
ANZETI g, mEbA g ARHES AMEESY #AC UiE B2z Ay, 5 g
ojgt gt} a3 XZF IAE AR JMdo] FAHHZ o] o
o|t}. Jaarsma® ©l#l g o] IAGAE olFA ZAHFIL YTt

. a child learns through relationship and ...the first relationship is perceptual.
They remain dominantly perceptual till the conceptual has been built up out of the
perceptual, till thinking has been built up out of direct contact with things.(C. Jaa-
rsma, 1953, p. 334.)

o

& A DAY FAEFH ARGAgA 7 H FAEAGAE AX Atael dAZ A
olg} gr}. 13t Alaie] DAY =@ d S-S obF e WRAANA (Ao
o] A (heart-acceptance) < (Bl =)< Eﬁﬁr’\ 7151 (heart-learning) 2 A& ThA|
EhAl He Heolgr dhvh o] Mo g obF e Ao AlFEle] A4 F
= Aol 2 olF T g Holr)

Jaarsma’l B Ol E2E o] AF &HoA @ojAE intellectual knowledger L Xt
Ao zE 35 7EX7F g 3oz o83 1 HA QY intellectual knowledge:® A&
obF-7] @ol AUTH A ofsoAe FE fFoaze Ao AT oz AL

E)

ook o K
o2 9 fr N

‘“ © o

~ritual nurture)

A& obF e vhEe 2 el E9X= A4 (knowledge accepted in child’ s heart) o] o] ok
gtk FE A eold XA st v E£ES, 28T intellectual knowledge® I1x=

AolAM e kETh FrE A HolF@ 13io] ¥lE intellectual learning®l <] &4l ¢lojx)x=
Zolgt A= @< intellectual knowledgeZ XA 9Fm ml-g oz el Soj:
heart-knowledge©] o] oF §t}. Jaarsmat A E &Almz £73E o A S Lolol 5t
oAl ST 22y ole o Fold #e A 01”4 A (more than mere knowledge
about) °loloF T} “IA L FEAE WEA T = Flolofof G} Ssole x]4le] 2t
AparE el @' ol el otk migow BE REHE 4, 4 dagomae melo]
5ol dAE = Aot (C. Jaarsma, 1953, p. 255.)

12]8tq heart-knowledge”} ZH&-8le X2 Ao olE L ideamS A 7] 5]
gro 2 ¥ (orders ideas) ©]E A2 FH= FJHUA B 3= Ao

=
ot ST AAY okEe ST, G, AnsT, BHL AN Ao, B

41
A
£
o
2

=

i, A F3she & @rh(C. Jaarsma, 1953, p. 306.) ©] &l 9} (knowledge) S X 1% (intellige-

“nce) Wt AF o8 (intellectual comprehension) ©]4F2] H o] &I Jaarsmaz A Z+Ehe}

ke 71 A Dol FZA X4 (generalized knowledge) & ©}F xjolm Bl
4412l personality®] RE €S ¥tz FEE Amst= 2 (truths which guide the I
in ordering all the dimensions of my personality) 7} ® T} Jaarsmat 2T ) Th.(Ibid.)

Jaarsma©l €8t o A& Lol =6 glo] Aol Apale] AW K} 7
< =& GE0h(....in my acceptance of truth or principle I am dealing with deeper
phase of my knowledge-life.) (Ibid.) 3 ¥t} o] wel] St<rol= =polo] dhalA (rationality),
=57 (morality), AF8]A (sociality) & 2 Azx Zwz == =Hel] o= 7|7bR
personality®] 1 Fpglo] AAE B ol =e %<5 o] (committed) TS FH AS o 7
19} vk (heart) ol &= o] oA YHA wses Jdovym 1 Ane Aol Fel—3

9] ¥EE yEhdoh o]# ¥ whole-learningTre] #® 849 vl Jaarsmal o]z g ¢

Fe a9 g Ao & ackEo] ok

It is this deeper sense that konwledge of the mind becomes knowldge of the he-
art. According to the Scripture we come to accept in our hearts what we Ilove in
understanding. The knowledge-life, then, finds its highest realization in heart kno-
wledge or personal commitment. The religious nature of the whole-person accou-
nts for the deeper meaning of the knowledge life. The I focuses all dimensions of
the whole-person-in-life upon the object of his love and embraces it, and surrend-
ers to it in commitment.(Ibid., p. 306—307.)

3. 3. 6. Wk o] g B
A2 =M =8 Jaarsma®l St T 1E2] 5= 2] A (anti-intellectual) o] &= R o] 1
SAUSE € F U oy e wrx o 2 AL ¥ Jaarsmao FHFAL I &5 (spi-
v

Starell 910141 9] 8h¢5 (school-learning) & F#E Ao 7 Bl o] ¢

- A 7 S =8 XA Jelde) T2 heart- -knowledge<= idea® ]} mental discipline®] v}

intellectual comprehension®] §l°]%= ¢o]d 4= Q= Ao = A 23k itk o}, ARSI,

YA o) YolNE SwE S WA e At E (the unschooled)©] ¥F2l13l AlHE

(the erudite) Rol= o) 28 Row ma AeS I e 2o 19 Doja) &



% 9t

Intellectual comprehension is not a prerequisite to heart-acceptance. Faith is of a
higher order in life than analysis. Meaningful ralationship in the unity of life is
more important for acceptance than intellectual comprension. How many unschoo-
led Christians accept life truly and coherently when often erudite scholars finds
less coherence and unity in life because they have not surrendered in love to the
God-related life.(C. Jaarsma, 1953, p. 257 —258.)

Jaarsma®] ©]#$ A
s JAFANA &
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H A& Jaarsmad] °olH T AZLe mFeo T4 AA

o® Qr
waste SgolEe gAIME e & fvks Aol ¥,

¢l Fa7 4
ZEe %@%‘”‘é% 13w X} — ] & (medium-curriculum) = 7FA ok 33, o] W&
83 3 ol A AEFHT, &S E§ olF 9 mlZo ol EX7]

o2 ]3] (intellecthal comprehension) H ook ok, wEkA] X ZH o]z
heart-acceptanced] A7 2 F o] Q& A ¥ AxE FANAAM AR $£=, I
288 $£5 g Aotk Ze dujda] o o, 2 ojug Aldolut HFx %‘“ﬂ’—q
oldit o] Pae Adglo]l uhgol ol E4FE 5 I A BlEv Ao HEE
o Fx gE AT ol8d AMAL Jaarsma AAE UA FERPE By, 2=
heart-knowledgeE intellectual comprehension® o1& B/ AL 2, AA ol Wi H=
Ao 2 7R BE Jaarsmad] ©l#% FHBL gl oA A EARA dFas
zo] 1}l AA &AL Aol, = 2AT S 2H learning theoryEAE Wol=2]7]
oE¢ Be WES st Aotk B8 TAH, 443 &< curriculume] ¥ H
A (FA) S teaching®] W}t learning®] oF& A A9 W& g WFE ZAHIE
=g A Age] 242 duira xjaloj) 2 H-E AF s F& intellectual comprehension=
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Qshal Sl Aws aHrss T59 ALE
FE AAstel A2e EFd 402 g YT
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= gF9 FEd S g 2o axkdE i

Yol A A 23 (rational goa) B AFEE (facts) 3 A7
5] = (knowledge-getting) & 2 2813832 & =3ttt 1

= ged Z]zq Zﬂﬂ«] ﬂ“}‘/} ANFYEL B} & A9 Aol 24 (rationality)

dze] &3 EF3a JE Fol Btk B olyF Jaarsmat R & Al sl

o} 9] A& A& (rational growth)o] =E < ¥zl FwHQ FA4ld Brr@sivs

A} & T Fo] H.elth,

olalg BAEL ZEnE dds ANHE 8450 EHE A&SHHT] dute

Ao EHAE SA o7 4733 AHEL BEAA A (personality) & o3

sl o] HiErY oA Bgo] B = E BXEI AR 19 AFojEL2ME 2945
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4. 1. Jaarsmal| W83 29F
ol ol Al $-8lE Jaarsma®l ESAMYS B HPT o WS BFE Al st
#AFA S 715nF F2o2 AYE 19 personality theoryet A7 2 Q17+ge]

Ed el dAE Aol

Jaarsma®™ 7|53 21%te] HE R FEHo 1Fd wE S-(soma-body) ¥ &
(psyche-souD ¥ % (pneuma-spirit) 22 FAE /718 SLA = A= A (physiological),
A3 — A A1 A (socio-emotional), A& (intellectual) 3 23R 715e EFHIY Aot
# ol < (whole-person-in-life) & 2 HE 3, QIt&A o] B A &8 TejAd, s,
ArE] A, AlE 33 A AR-eF oA 7‘1;&‘:} g aE ol#g AR B4 Ve
Ad JABEA S P UL ELAAE o g 3l =AM 2oy o

_H
: o
)
o
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A AETH F7IAZA Ao 2 9 (pre-determined) IL-{3 EAo] wel o
F& Al (persom) 22 HEE] st wl ol &4 F Zed ¥ 287 oln) AR
17k B39l pattern?! ¥E3E% (developmental urge)?] XALFTHO = o]Fo] R},
Jaarsmat® WES 7HIE 2902 §A7 #2339 d4 A 32 299 A(spiri) S EL
A=d T o] spiritE UL FEE Eojolxl AL HdWstm 2 Wk &=

< 23
A deHomA A Ao A AAA AN EEHE 2o} FEw Hete]

, Al
AEE QA AW shdel Az Moz Fas BEaE, 00w 545,
AAH, A8 A Ze] 23 715 ES FAE (regulate), EE5F3 (integrate), HIZ
Fot(order) HAL R ol ol ANAEY 9H3 A2 B @3 9% Qlzghe
BT TRt 2AEHA, 34, 9) 9 s B9 Aoz By Yk ot
BRAL o] G (spiriDS AT AE, & @A JolA M) 2R P T2 patternd]
mEh g Ao e AASn AolE AFstE AL AdoA odEE Ak

&£49 3 ZH B27d Aoz gAXT e Aolth

ol#lgt Azk#ol] YL Jaarsma®] A-FF| A= E-So] 2277 (developmental pro-
Q17+ 9] & -4 (personality

formation) & KO E HE 9 Pl o] QA FAHL UIRE ol%e AMSH A

DL LE2F T PR o] FoX & Aol-A # (self-realization, self-actualization)S ]

ghth o] Aol e wEHA e SHyolr),

1311/} %% ool AHL oAV RE BT 9}1‘40}‘%’3 dESEe] 2pAz &
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(relevant) ¥j#7} SA=ES o] E3ha 22 (cultural produc)©] A As}, A8 (%
FFAL), 233}, 24389 0] ntdd AFgozA o2 B3 olEdAE Eahyes &
77 ASHn Aert §5gE o Pl 29 vpgd wol=a ulwAAe] ¥

e 9o 29 Hxeg PFLS WHA 7L vpAY Aol A4S B = (commit hi-

mself to truth) “MZ& &7 &

B 45T 9Fdez FA4A 3t = Aolth
ol FE&5IAAFL F R o3, 23 mAtel) o8, JFPelA, w3, 2z &
I A o] Rl By Al AUES “NEL £F7Y A45F 9408 FAg%tE
e 2d7 BYezr e FE ovly 28§ o 9HF Zdo] ¥Fo g94d on
oM EE uf ZFgolA F R AT o]Fojd S yho] gitiil 3t ZH o] Jaarsmaol
Aztoltt, o] B3¢ dAdid A2 stuE 3173 4B (cultural necessity) 2 THE 0]
Ao BEHYPE FASHA A2, Bne 257 AEQ A Fgdolatn s wAE
T o AHT RAS AFHSE v ol#d Fge mAbe] ¢l oy E
AAbE HERFE A Fol WA E BYsta o] &3 olFdAAN &TE 4AY
ol #AA, FEA Fo2H TS Fo3lw nF 3L (inspire), HAT WA E A, &

E3te] BERO 2T F A E a33 o2 Q1533 (guide), ©]Z ] (direct), 712X A
=39 (instruct), SFEF o] HFHL AAYA FAHL APHo] EH EEIHEF,
I A7le] G gdEAY dAstE SegF hHAY AHE O, AeskE &
24 A (discipline) & J A8l o] disciplined 2AE IEAE RE e o]
o ol st kP EEF ] Al ALY BA] i AP (rebeDola 19 AY
of g gk =l FAl - HWLle A s el T Gustice) o) thE Wk +
%}13} °l“—’37ﬂ 3l Jaarsma® o] ¥R £ AR 379 453 A58 IA43
= As APez ste A& A% AKE dAANZeEN I 2L e
[e}

o

i
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[a]

0] FH?ZE} A&L FAHCZ teaching® learningoll & &) o] F o]t} TeachingS A2 H
Aolgkn 3t FE AR Aztr|gel A —ckg e o g O BAZR 7] ks

A& L F33 (inspire), S 8FL (guide), $1%38}32(direct), 7+= (instruct) EHsI=
(discipline) 391! ¥} L A4 75L&, Jaarsmadl] LoIAE, SRt Aol @l o 5l
A 222 =g Ze Ad 235

Personality formation® £&7F ZA 2 8= Jaarsmao ALLo]Ee FH FAL 1
A Human Development, Learning and Teaching® T-Z7} AAM8LEo] F2 wgamA]
HEHE v o] AAFEEL dRE o5 453 JAH(LEFEF) Aol e E3
ojfolA e Hem AAAIL Yt} webA SRS teaching®] g (A A —obj-
ec)o] B F 3 oAU} GEFARA 202 A4S 4 Jte Aotk 21yt
o] Jaarsma®] A Kol BT ALY VlFe ot gAY A4 e g1e =5
= Aoz thF|X5 vt 29 Human Development”} teaching™ teachere] Ao T
g A Aol AMF Ax ol2|gh WA o= ool & Aot} .(Jaarsma, 1961, p. 2
43—268.)

Ss(@g)el AFshe AAE dPolgtxn e TFHA 519 AFHFY 495
A E A AGeA AZED. dd BEH EH/"“: of Tt XZto g o]FolF QAR
e 44T Mdez F450] BAs o] MEE wRoE AL o] FoX A 5

£ u o) Abmel WAE AR WA AEm BohHel AAA Ao, F2HAY A
P olg@ S FAE AdAAY obE(e] AUH 59 —resources) o] T},
1T el FHele 1 o] ofF Y ol XA Jiwel WAL AL FYIE 2

gato] Aol Y WAl WelE olsistm ¢m), Wrlsly dYe) Awe 2 o=

A= FE v gl e F OJ.ZM x}o&z«g% BHX%]%H:—
A, 43 gAY AR —BTE 4 B

- AzAMe] a9 2H i
4 EEE 5 e 15

B 29 FH<Q Human Development, Learning and Teaching™ <
According to the Ways of Child Life”& o] 2] o] A=7} 2" ROz o]E Axte)

=747 ¥ ohvs AYA, AN -FAE, N7 D A J5Ee] AAH U =

stz A AREH olE AHow o}Fe FfdRe FAHYALE B 5olx=
Aoz Ie old WE AAd= AA o}
Jaarsma©ll oAM= FE g, FE AL vigoz Prb, gnjsle A
e Ae dHdth FE s, FE AL WaAAL "tz dgdE Aolzler o
o FE GF(EE))F Vg5 oMo R FoF nfgos Mg dolmg
° I AR 29 HEd gFow vy vy Mg xale =
Aste] A2 =FT] de IA%E AST Adom A s Aolgtor ),

o] = personality theory—$17rge] 31
= =)o) IgolA] o] AMge] ¢tm e EE Fa o
gAre] el A dHAR oz vl hekstA W) o] shelR ulb
of &t Ik ste]l #4999 peraonalityo] Eo)uk
g} HIF 29 cE2AAE 9vtaSste] 293 X

= =

L

=
A WMEo AEL(EBA Aol 287 -

4 AR e R Jaarsmaﬂ P o}uea =
4e vgoz st oz Az A& =

AsHA Aes) FAA Holg. A 5

AR BRH gy dwEs shude) 4e A 22y 2424 7504l
57_

EviA

A FFY gAEne 29 WESE e &R0t} Jaarsmadl o] EX AV Ay
B mm o] FoA wE"EY ax A& (trichotomy) ol vl &S & "EH 7=
Ao A&Aeiste] @732 personality theoryE HEAHA sh1}o] 71=Z A per-
4

sonality °| &2 AHae AENL, £ 374 JBHR AEndnes A5

& =89 “Teaching

% e oud FmeA Frhwelol @& Aol

 Jaarsma®) clgAAld] WE ole® A Wrie B vz 2 AAS du JE
- S 2R E S Akt BAt Age] AelA BPH 4 9w v
S BA AQsEty QPN B ¢ glE AL, ASPUnY AEA

TR personality theory”} 71ERA ) AFo] A GFAAY 7EmAEE ] EA 7}

- ASAEge] B9 EEH R AE AL FEd F §e glE AHolr). Jaarsmad]
ST HEY EFow dold BA = s} BFE 19] epirite] o] <tx: ]
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@A AZEFEe] YJFAA ol FFH Fo] st

e o=y A (vhEe]) XA As Bulgtel WA (mhe2]) Wl o

Uil B2 BEe] Myl doju A2 £37 AL 495 H5d e g

e e AFOR HE Jaarsma®] AF@o] YERH LT I 2o

Aolgt=tleles o7t & = glvh ey of ulgg WEAYE IHH E0)

& 29 AR VIERE AKES TWEla e 19 mgo|Eo] ¢tm e b

AAd FAECIE &  Ath Jaarsma®] TS0l 8] WA ofE ] wlee Wl

71e A& obeAdloltt aAlet A e T5Ate] neg WA E mSEA 1

of gloiAlel e A, BaAA Ad BHsith TAlY £ w2 HF9g sA

T e g o8 kg WErt Js s ? 283 ol 0 Hxe f%e

BE o|FoA= MEE HolT 715er)?

NEANGE VEAF JAFAHS AR st QzrIgelds A B8 shuy
o] £24¥H QA st FUL FAFom 27T I ofE Alge nlee By
Ho 2 W3t Tle de Atg e do2s BEr5sy] jEolth whak npeo) uiEe 23
M2 ALY H4Ee 2948 AR sMe 750 BSe Ay Yozt ikl
239H §0% FF 23122 3E o] HollA VERmLe dvtusn TEgE ule
(heart) & HIFE HAEFH 75 ES AW 7S §71Ho 2 Edetd 07 A =A4=2 &
Aol Aoz 4% 587 B2 (immortality) @] 737} =9 (A, Kuypers, 1953, p. 7.,
stuid el Fadol 28 e ADHEY FPolo W 9Fo) 2P o O ol Al

B33
1A o)}, JALS] HBe FRO AT Zoh (R S. Smith, 1934, p. 236.)
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L] YAXE 2ol FH Qule ASwa mEol HHW shbde Db glo]o
ok Qe whgg WANYT 19 PEs PFL WA A2 w279 go=
ShbeA BHste 28 45 E A4S S5t B oo 1e Y GG L sy
I3l BHAHE ol Jaarsmad) W&o L oleiF WelE BBsW e Rold.

e AU olREE B FU0H oF sude Az sAuy ous
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Stoll F4, &231ete] 7|BaA YA A&4leste]l g o] &3t personality theory
o AEFH NEIJATEY FEYY AL HESS F5T personality o] EF AITE
2 AYsan, o] Bl Yol mao] W A2l Ag T 53] wge] 2AR A
G —Btgo] g =olold 2k Enmgel Jde WRE o Y FHEY &E
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A8 8te] 74 ¢l personality theory® 71Ex A A4 AT ot 7 EmALE
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